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Abstract

Language policy is very vital to be constructed and reconstructed to regulate language
use in a country. The issue of language policy in multilingual countries has been a never-ending
issue since many complex aspects need to be taken into a part. A descriptive qualitative study
was the design of this study with document collection as the methods in collecting data. Finding
out the language policy documents as well as the curricula as the basis of language education
have been completed. From the analysis, it was found that there are changes in the use of three
languages in Indonesia, local, official, and foreign language. To overcome those problems,
recreating the language policy is a vital decision to be considered. The reconstruction cannot
be on the political aspect as what has been done so far, but ideological consideration is also

needed.

Keywords: language policy, language education, multilingual

Introduction

Language policy has been discussed as a vital issue in all over the world. It is developed
in order to provide legal language functions believed by a certain country as well as its access
(Phillipson & Skutnabb-Kangas, 1996), which is made by the government to rule the language
in that country and its relation to social life (Djite, 1994). Because the government decides it,
political ideologies have an impact on the design of language policy as well as language use in
society (Hayati & Mashhadi, 2010), including what is mentioned by Rahman (2015) as micro-
political issues. It means that there are many possibilities for the language policy to be
reconstructed over the time of countries’ development.

The implementation of language policy is significantly associated with the
implementation of language education. Liddicoat (2004) argued that one critical dimension of
language and social life relation governed in language policy could be seen naturally in the
setting of the education field. Kaplan & Baldauf (2002) and Paulston & Mclaughin (1994) in
Liddicoat (2004) called it as ‘Language-in-Education-Policy' while Cooper (1989) gave the
term ‘Acquisition Planning' for it.

Many researchers have conducted studies on the ‘language-in-education policy’. Some of them
found that the language policy in one country contributes to the chance to get an education
(Tollefson & Tsui, 2014) and the quality of education gotten in that country (Gandara &
Rumberger, 2008; Potgieter & Anthonissen, 2017; Budiharso & Arbain, 2019). For that reason,

planning and implementation of the language policy should be conducted with full of
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consideration (Ibrahim & Gwandu, 2016), by deliberating factors such as the aspects or
contents of the policy. It is also need to be considered on the level to its sufficiently resourced,
including how it can be easily interpreted, well appreciated, and effectively conducted (Wiley
& Garcia, 2014). Because most of the language policy in many countries is decided using top-
down style, there is a quite big risk of the incongruity between the intention of the designer of
drafter, the understanding of the implementers, and optimization of the provision (MOSE,
2017). Thus, feedback (Koksal & Sahin, 2012), assessment (Koksal & Sahin, 2012; Gorter &
Cenoz, 2016), and evaluation (Koksal & Sahin, 2012; Gorter & Cenoz, 2016) on the
implementation of that policy is really needed to be used as the basis of policy reconstruction
(Koksal & Sahin, 2012; Gorter & Cenoz, 2016; Spolsky, 2012; Syukri & Humaera, 2019).

Especially in this globalization era, when the needs to master more languages become
vital for people around the world, the issue of multilingualism cannot be deserted. Multilingual
countries need to reexamine the relevance of their policy of language and language education
(Wiley & Garcia, 2014). For the country with many vernacular languages as well as the country
with many official languages, it is a need to be careful in designing the language policy. Even
though 90% of the multilingual countries studied by Trudell (2016) have language policy which
supports local languages as the instruction language, but it is found that the implementers, in
this case, teachers, use international languages more commonly for classroom instruction. It
shows that there is a lack of alignment between policy and practice.

It is mentioned by Hornberger and Johnson (2007) that language policy is like an onion,
consists of layers. It is processed across national, institutional, and interpersonal layers
(Hornberger & Johnson, 2007). The awareness to understand it is vital in determining the
success of language education. With limited awareness, teachers, as the primary actor in
education, will have no clear guidance to choose appropriate methodology (Cooper, 1989;
Liddicoat, 2004; Prima, 2019), perform well in teaching (Bianco, 2010), and at the end failed
in helping the students to achieve the broader aim of education (Ahmad & Khan, 2011).

A survey has been conducted to 160 teachers in 80 elementary schools in a multilingual
country to find out whether the teachers are familiar with the language policy as the basis for
the implementation of language education. 100% mentioned that they never read any regulation
documents of language policy. 92.5% mentioned that they get the information of the policy
from curriculum training (only the name of the documents and some summary of the content),
and they did not read the documents by themselves. The only document that they use as the
basis for their teaching is curriculum, and even only the part of Core Competence and Basic

Competence that the students need to achieve. That fact leads us to the conclusion that teachers

7



have limited knowledge and understanding of the language policy and have no clear insight on
how to conduct language education ideally.

Reflecting to those phenomena, research in analyzing the significance of language
policy and the implementation of language education by the practitioners in the classroom
setting is very crucial to be conducted. Unfortunately, a study in this focus is minimal to be
conducted in Indonesia, a multilingual country with 726 local languages and one official
language, Bahasa Indonesia. Remembering the history of Indonesia, when it was under colonial
power, its language policy has become a captivating case to deliberate. Indonesia as a
multicultural and multilingual country needs to always face numerous challenges during the
efforts of uniting the nation under one language, Bahasa Indonesia (Paauw, 2009). Besides,
Indonesia also has an obligation to preserve and protect the vernacular languages, and it makes
the consideration of building Bahasa Indonesia more challenging (Simanjuntak, 2009). Making
the decision of language policy more complicated, as the rapid development of information
and technology in the industrial revolution 4.0, English becomes a must to be mastered, and it
is one more aspect to consider in constructing language policy.

Thus, the language policy and the implementation of language education in Indonesia
(Vernacular, National, and International languages) will be described from period to period,
starting from before colonial, colonial, independent, until the Reformation period. Document

study will be used as the method to collect the data.

Methods

A descriptive qualitative study was the design of this study with document collection
as the methods in collecting data. Documents concerning Indonesia Language Policies and
Curricula were collected and studied to gain the primary regulation governed. Empirical review
on some studies was also done to know the implementation of the policy and curricula and its

relevance to the policy.

Findings and Discussion
A. Language Policies in Indonesia form Phase to Phase
Indonesia has grown to be a multilingual country that can still preserve the vernacular
languages, unite the civilization with national language (Bahasa Indonesia), and prepare the
society with a foreign language (English). It is not easy to stand still with the complexity of
problems and challenges as a multicultural society. Language policies are revised and

reconstructed based on the changes in political issues and situations. Abduh & Rosmaladewi
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(2019) devided historical development of language policy in Indonesia into 4 phases, before
the independence phase (before 1945), the independence-post independence phase (1945-
1966), new order regime phase (1966-1998), and reformation regime phase (1999-present).
Considering the phase of Indonesia before the colonial is also essential to see the holistic
development of the language policy of the ancestor of the Indonesian people. Besides, in this
disruptive era, where everything changes so fast, and the reformation regime is started to be
questioned, it is also vital to put education revolution 4.0 as the most updated regime phase.
This study then classifies the historical development of language policy in Indonesia into 6

phases, which can be seen in the following figure.

Revolution
Independent Industry 4.0

Independent (Reformation) (2016-

Independent || (New Order | (1998-2016) present)

(O1d Order Regime)
Colonial Regime) || (1966-1998)
Before (1600- (1945-1966)
Colonial 1945)
(BC-1600)

Figure 1. Phases of Language Policy Development in Indonesia

1. Before Colonial phase

In the 1500s BC, Indonesia still followed the original Neolithic culture without any
influences (Sugiyono, Aman, Kumalasari, Sutopo, & Nuryanto, 2013). At that time, life was
still in small groups that are known as a tribe. A customary leader or tribal chief led each tribe.
The Maritime culture was still firm, especially in Kalimantan and Sulawesi Islands. At that
time, the society followed Animism and Dynamism tenet, because the concept of religion had
not yet entered into society. Within these small groups, the interaction with cooperation was
still substantial (Sugiyono, et al., 2013). Customary leaders or tribal chiefs played more roles

in traditional ceremonies.



In the education concept, the Family was still the only center of education. Parents were
responsible for developing their children to be educated. Mother had a duty to educate her
daughter to have household skills, and the father had a task to train his son for technical matters.
At that time, the particular position was blacksmith and shaman. Blacksmiths were considered
as world experts, and shamans were considered as spiritual experts. He was believed as a
teacher for the society before century.

The language of each tribe was used in the communication where the speakers were
limited to these tribes. Inter-tribal interactions were still rare. Even if the interactions occur, it
was due to the desire to expand their respective tribal areas. The conflict between tribes was
quite challenging to be avoided because of the limited understanding of language
communication between one tribe and another tribe (Sugiyono, et al., 2013).

As Hindu-Buddhist came to Indonesia, the previous community system was changed
to the social system of the community. The previous management of the community was a tribe
that turned into a kingdom. The kingdom was led by each king, who was the chief of each tribe.
The expansion of the kingdom more often happened. Based on spreading religion and
strengthening royal power, Education is focused on achieving these goals. Djojonegoro (1995)
mentioned that Indonesia was well-known as the center of education, teaching, and science
development during the Hindu-Buddhist period. In general, education during the Hindu-
Buddhist kingdom was exclusive, where only the aristocrats who had royal legitimacy were
allowed to get an education at that time Sugiyono, et al., 2013; Djojonegoro, 1995). The
language used during that period was Sanskrit and Javanese (Jawa Kuno).

The ancient Malay language in the 7th century, during the Sriwijaya Kingdom, was
used as the language of the kingdom/state. The discovery of inscriptions in Kedukan Bukit in
683 AD (Palembang), Talang Tuwo in 684 AD (Palembang), Kapurberangka in 686 AD (West
Bangka), and Karang Brahi in 688 AD (Jambi) were the evidence of historical heritage in the
kingdom (Palembang) (Pramuki, 2014). The inscriptions were written in the Old Malay,
Pranagari letters, which still contained elements of Sanskrit. At that time, Malay was the
language used by the trade authorities, so people were forced to use it even though there were
still various errors use. These types of mistakes then produced local and temporal variants in
Malay, which were commonly called Market Malay languages. The use of Malay continued to
spread throughout the archipelago through trade.

Through the development of international trade on the coast of Indonesia, the influence
of Islam entered through the merchants of Gujarat, India. In addition to trading, Gujarat traders

taught Islam in the surrounding community. The coastal kingdom welcomed the presence of

10



Islam, and Islam became stronger and stronger in Indonesia. With the influence of Islam,
education that used to be exclusive becomes more popular. Through Langgar education,
pesantren education, and madrasa education, all communities get the same rights in education.
The Arabic language began to be learned through the verses of the Koran. Through the Sorogan
method, each student gets the opportunity to study Koran in the morning, after the morning
prayer, or in the evening, after the evening prayer for about 2 hours.

The use of regional languages was widely used, both in the family, community, and
education through the development of international trades. Only after trade began to flourish,
along with the spread of religion to various regions, Malay emerged as Lingua Franca, which
began to spread throughout Indonesia, especially the coast. People started using Malay in their
daily life, although they still used their local language for more intimate and personal
communication.

Furthermore, in Pramuki (2014), it was explained that in the 15th century, the Sultanate
of Malacca, who had used Malay, became the official Malay Language reference, which was
then named High Malay Language. Its use was limited among royal families around Sumatra,
Java and the Malay Peninsula. Because Malacca is a central meeting place for fishers from
various countries, a city was formed as a meeting point for fishers who later developed their
language by taking the best words from languages around the area. Then, the language spread

throughout Southeast Asia and became the most appropriate language in the eastern region.

2. Colonial Phase
Indonesia was colonized by Europeans — predominantly Dutch — over three and a half
centuries (Hoffman, 1979; Paauw, 2009). Under the Dutch colonialism, the existence of Malay
Language in archipelago shifted. Keputusan Raja Belanda 30 September 1848 and its
elaboration in Lembaran Negara No. 125 Tahun 1893 forced to use Dutch both in government
and formal schools. However, when seeing the low ability of Dutch language by Indigenous
employees, the Dutch government took the attitude to use Malay to facilitate communication,
namely by benchmarking the High Malay language, which already had reference books.
Subsequently, Malay (former name of the Indonesian language) became the /ingua franca for
the diverse population to communicate daily. Besides, Hoffman (1979) pointed out that in
1865, Malay was adopted by the Dutch government as the second language for trade and
administrative affairs. This decision signaled the commencement of a bilingual agenda in
Indonesian language policy where the colonized Dutch language was used alongside the Malay

language until the early 1900s.
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In 1901, the term ‘Malay’ (Bahasa Melayu) was replaced by ‘Indonesian (Bahasa
Indonesia)’ and was selected as the national and official language of the state and medium of
instruction. This decision was recognized with the publication of a Latin alphabet spelling
system standard for Bahasa Indonesia, constructed by the C.A. van Ophuijsen, a Dutch scholar
(Hoffman, 1979; Lowenberg, 1992). By Putrayasa (2018: 4-5), it was explained that Dutch
scholars then began to standardize Language and disseminate it in 1908. In 1917, the committee
of standardized Malay was later named Balai Poestaka. Through this agency, the spread of
official Malay to the broader community was carried out by publishing novels, such as Siti
Nurbaya and Salah Asuhan, the guide books for farming, and maintaining health. Schools also
continued to include Malay as one of the subjects, compulsory in elite schools, and Language
Instruction of Education in the native schools.

Then, on June 16", 1927, during the Volksraad session (People's Council Meeting),
Jahja Datoek Kajo used firstly Indonesian language in his speech. It is where the Indonesian
language began to be developed. The milestone in strengthening Indonesian was conducted on
October 28", 1928, during a speech at the second National Congress, Muhammad Yamin
proposed Malay to be the national and official language. Bahasa Indonesia is officially
recognized as "the language of national unity" at the Youth Pledge. The use of Indonesian has
been widely adopted as the medium of instruction not only in governmental affairs but also in
public schools from primary to university level up until the initial period of the Japanese
invasion in 1942 (Paauw, 2009). It indicated the emerging development of Indonesian and
bilingualism since the recognition of Indonesian in the periods of Japanese imperialism. On
June 25%-28™ 1938, the First Indonesian Language Congress was held in Solo, which was
proof that the efforts to foster and develop the Indonesian language had been carried out
consciously by Indonesian scholars and artists at that time.

During the Japanese colonization from 1942 to 1945, the non-explicit bilingual
language policy was changed. Anderson (1966) claimed that the Japanese immediately
prohibited Dutch to be used for any purpose. In Undang-Undang No 12 Tahun 1942, there was
a statement that the Japanese became the ultimate language of education and official
administration. Unfortunately, it was not realistic to be done in a blink of an eye. As the
consequency, Indonesian became the official language used in education, formal
administration, and mass media. At this point, Anderson (1966) indicated that there was no
resistance from the society due to Bahasa Indonesia (formerly known as Malay) had long been
the archipelago /ingua-franca, and this became the basis of an inherently political language of

Indonesia. Besides, Anderson (1966) stated that Indonesian language was seen as a flexible
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and straightforward language. It makes Bahasa Indonesia rapidly established into a modern
language to political use and, more importantly, was tied to no particular regional social
structure. The Indonesian language was considered 'national unifier' (Anderson, 1966, p. 105).
Paauw (2009) described that every texts in high schools and universities which were in Dutch

should be translated into Bahasa Indonesia.

3. The Independent Phase
a. Old order Regime Phase

After independence, Indonesia was united in the form of the Unitary Republic of
Indonesia. Although there were a variety of ethnicities and tribes, Indonesian diversity was
marked by the existence of regional languages , which were the pillars of diversity culture
(Bhineka Tunggal Ika). Regional languages after independence were seen as a vehicle to grow
and maintain the local wisdom of each region that showed the identity of its speakers. It also
acts as ‘national language supports, language of instruction supports especially in primary
schools in certain areas, and development and support tools geographical position’ (Halim,
1976).

However, Indonesian became a first language throughout the archipelago. The most
memorable moment was when President Ir. Soekarno and Vice President Drs. Moh. Hatta read
the text of Independence Proclamation on August 17", 1945. In short, Indonesian was
established as the official language of the state through Article 36 of the 1945 Constitution on
August 18™, 1945, Officially, Indonesian became the State Language. With Indonesian
liberation declared on August 17, 1945, the bilingual language agenda was transformed into a
domestic bilingual language policy where Indonesian was designated the sole national
language for formal administrative and educational affairs of the new nation. Simultaneously,
Paauw (2009) argued that the existing vernacular (local) languages were acknowledged within
national cultural heritage and used for intra-regional communications.

Over time, Indonesian spelling experienced a simplification of the Minister of
Teaching, Education, and Culture Decree No. 264 / Bhg. A on March 19", 1947 (Sudaryanto,
2018). The example of simplification was in the change of sound ou to u. The spelling was
then known as the Republic Spelling, which characterized nationalism in the field of Language.
Sudaryanto (2018) explain that from October 28" to November 2™, 1954, the Indonesian
Language Congress was led by the government and established the Indonesian Spelling
Renewal Committee. The committee then produced the forerunner of the Enhanced Spelling

(ES), which was inaugurated in 1972.
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In order to strengthen the position of Indonesian and preserve local culture, Indonesian
politics continues. The Government is engaged in various language development through the
Language Agency. Kridalaksana (2011) explains that language development is an exertion to
expand the practice of language outside the linguistic community concerning language
teaching, mass media, and others. Sudaryanto (2017) explains that language development is an
effort to improve the quality of language use, among other things, including improving
attitudes, knowledge, and language skills carried out, for example, through education and
correctional channels. Through these two efforts, the role of Bahasa Indonesia as the authorized
language of the country will become stronger.

With independence came the opportunity for Indonesia to divest itself of significant
Dutch and Japanese influence. The languages that came to prominence in Indonesia during this
period were categorized as 1) regional or vernacular languages (Bahasa Daerah); 2) national
language (Bahasa Indonesia); and 3) foreign languages, e.g., English, German, and Arabic
languages (Dardjowidjojo, 1998; Nababan, 1991). Interestingly, even though Indonesia was
colonized by the Dutch and the Japanese consecutively, none of those colonized languages
were studied formally in educational settings. English became the first foreign language taught
from secondary school to higher education (Dardjowidjojo, 1998; Nababan, 1991). Alisjahbana
(1974b) described English as a more important language for world science and knowledge
rather than the colonized languages of Dutch and Japanese. This implicit bi/multilingualism
policy, which can be seen in Undang-Undang 1950 No. 4 about the national education system,
has become part of the Indonesian national language policy and planning from the

independence period (the 1940s-1950s) to the new order government regime (1960s-1990s).

b. New order regime phase: 1966-1998

The bilingual agenda became more commonly prevalent in educational sectors. Bahasa
Indonesia was strongly promoted through the use of 'good and correct' language (Hooker,
1993). Allen (2013) argued that the national language was secured legally, modernized, and
standardized under the ideology of National standard. It marks the institutionalization of the
Bahasa Indonesia across Indonesia.

However, the central government promoted the teaching of English started from
primary schools, along with the teaching of vernacular languages. Undang-Undang Nomor 2
Tahun 1989 about the national education system created an implicit bilingual agenda and a
distinct movement from monolingual to bilingual instruction. In this period, many education

institutions began considering using English as an instructional language. English flourished at
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the University level as it was frequently used in teaching subjects in many universities
(Departemen Pendidikan dan Kebudayaan, 1994).

During this period, English was spreading among a few elite and privileged Indonesians
in educational and non-educational contexts. Fishman (1998) argued that although English was
used among Indonesia's elite communities. Fortunately, Bahasa Indonesia becomes stronger
because the government emphasized the use of Indonesia's official language on many
occasions. The United States of America supported the use of English in the Indonesian
education systems. Lie (2009) claimed that during this period, there was significant assistance
from the USA, including teachers' education, and scholarships for further studies (M.A. and
Ph.D.) in the USA. As a result, many Indonesian graduates expanded their abilities to learn
English as a foreign language. It implies that both English and Indonesian as a form of

bilingualism were used, even though it was prevalent in specific communities only.

¢. Reformation phase: since 1998-2016

Two notable events explicitly recognized bilingual education. Firstly, the approval of
the new Education Act (Departemen Pendidikan Nasional, 2003), which acknowledged the two
languages (Indonesian and English) as the instructional languages from primary to university
levels. Even in 2009, with the Peraturan Menteri Pendidikan Nasional RI Nomor 78, 2009
about “The implementation of International Standard-Based School” the position of Bahasa
Indonesia is pressed. It indicates that the use of English not only as of subject course but also
as the medium of instruction. Secondly, two following laws: The Law for Languages, Flags,
and National Anthem (Sekretaris Negara Republik Indonesia, 2009) and Law for Higher
Education (Ministry of Law and Human Rights, 2012) supported the use of two languages
(Indonesia and English) as a medium of instruction.

Since it was approved legally, using two languages (bilingual) as the instructional
languages has been practiced at many education levels in Indonesia. In particular, the
implementation of bilingual education policy in higher education aimed to promote universities
in Indonesia to be internationally recognized. This policy intended not only to attract
international students but also to expand the university partnership with other accredited and
recognized institutions overseas, such as joint double degree programs (Direktorat Pembinaan

Sarana Akademik DIKTI, 2010; Setiawati, 2012).

d. Revolution Industri 4.0. Phase (2016-present)
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In this current industrial revolution, new technologies, industries, products, and
experiences rise, a continuous language shifting cannot be neglected (Esquivel, 2019). The
diversity of more than 240 million of the Indonesian population consists of more than 700 local
languages and ethnicities across the Indonesian archipelago (Badan Pusat Statistik, 2014). Such
diversity resulted in tensions among local identities. On the other hand, since then, the quantity
of international students enrolling in Indonesian higher education increased in recent years
from 6200 students in 2011 to over 7000 international students in 2012 coming from 73
different countries (Ministry of Education and Culture, 2014). Considering both factors, which
are maintaining a national identity and learning other culture and to engage globally, become
contributing factors perpetuating the implementation of bilingual education in Indonesia.

But along with the strength of National Language, as well as the requirement of English
mastery in the globalization era, the way to handle regional languages attracts attention. From
652 regional languages that have been recorded and identified, only 71 languages have been
mapped in vitality or life force (based on the study of language vitality in 2011-2017). As a
result, eleven languages are categorized as extinct, four critical languages, nineteen endangered
languages, two languages have suffered a setback, sixteen languages are in a vulnerable (stable,
but endangered) condition, and nineteen languages are safe (Ismadi, 2019). Five hundred
eighty-one other regional languages still need to be studied more deeply.

Ismadi (2019) states that there are two reasons for shifting the position of Regional
Language at this time, namely: a) exchanges between cultural basics and between these cultural
basics with the nearby setting which causes internal dynamic and b) peripheral effects that
arises because the advance growth of ICT and worldwide deviations in several features of life.
Besides, Ismadi (2019) adds that the neglect of the use of local languages by young speakers
is also a symptom of language that will go to extinction. Common assumptions show that young
people are no longer able to use their respective regional languages. We hope that the language
will still survive. Of course, as a dynamic culture, we all hope that the local Language moves
in a stronger direction, not vice versa.

Paying attention to the shifting position of Regional Language to depressed level, some
efforts to protect the language in the regions is regulated in Law No. 24/2009 and PP 57/2014
that it is not optimal yet and get some obstacles. In this connection, the regional government is
indeed to be responsible for the development, fostering, and protection of regional languages.
Also, they are obliged to report the results of these efforts and evaluations to the Minister of

Interior.

16



Recognizing the deteriorating position of Regional Language during this disruption
period, several local governments from 2013 until now have begun to make policies that
increasingly emphasize their support for the preservation of regional languages. We can see
the DIY Governor Regulation No. 64 of 2013, Governor Regulation of West Java No 69 of
2013, Governor Regulation of Bali No. 20 of 2013, Governor Regulation of Lampung No. 39
of 2014, East Java Governor Regulation No. 19 of 2014, Regional Regulation NTB No. 4 of
2015, South Sulawesi Regional Regulation No. 2 of 2016, and South Kalimantan Regional
Regulation No. 3 of 2016, which in general regulates the compulsory Local Content of
Regional Languages to be taught from elementary to high school levels, minimum 2 hours of
lessons per week plus additional extracurricular. The learning is arranged in each governor's
regulation to be held pragmatically, attractively, creatively, and pleasantly, as well as to be
useful for student life and come from the cultural values of each region.

Another good example can be seen from the policy of the Government of the Province
of North Sumatra, which issued Regional Regulation No. 8 of 2017 concerning Prioritization
of Indonesian Language and Protection of Regional Language and Literature. The Regional
Regulation is the first regulation in Indonesia, which regulates the protection of Indonesian and
regional languages and literature in North Sumatra following sanctions for institutions and or
agencies that do not carry out these provisions. The policy then inspired the Governor of Bali
to issue a regulation similar to No. 1 of 2018 for the Preservation of Balinese Language,
Literacy, and Literature.

In line with the action for perceiving local languages, in 2009, Law No. 24, 2009,
concerning the Flag, Language, National Symbols, and Anthem was passed, which further
support the improvement of Indonesian function into an international language. Article 44
Paragraph 1 of the Constitution states that "the govermment is increasing the function of
Indonesian Language into an international language in a gradual, systematic and sustainable
and sustainable manner." One of them is through teaching Indonesian for Foreign Speakers
(BIPA). BIPA is increasingly widespread, along with the enactment of MEA. The Indonesian
government has established a policy to protect the Indonesian labor market by requiring
ASEAN citizens who will work in Indonesia to learn and master Indonesian language skills
(Ahadiat, 2015). This ability must be proven by getting the certificate of Indonesian Language
Ability Test results (UKBI). Foreign speakers and Indonesian citizens can participate in UKBI.
Ahadiat (2015) continues that BIPA and UKBI programs are intended for international

students, professionals, and foreign tourists who want to learn Indonesian. Hopefully, in the
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future, BIPA program can be a good thing and can meet the needs of the community as a
response to well and correct needs of Indonesian language

However, in Law No 24 2009 article 43, there is also a policy to facilitate the learning of foreign
language. The existence of English is certainly no longer something fancy. It even seems to be
anorm and an obligation to be mastered in the current era of globalization. Being able to master
English is no longer an added value, but it becomes a necessity and needs if we want to develop
in all aspects of life. With English mastery, we will be able to master other sciences easily,
such as science and technology. It seems that mostly English is used, and even a variety of
documents and technical guidelines for the use and improvement of devices that can speak
English.

Moreover, since 2015, the ASEAN community has agreed to implement AFTA. Of
course, in the ASEAN Economic Community, English mastery becomes the underlying capital.
Iriance (2018) explains that recent developments indicate that working languages in countries
in the ASEAN region have been conditioned that English is used as a lingua franca language.
With this application, sell and buy activity can be done in the ASEAN market. Indeed, English
is used as the medium of communication, both written and orally.

The role of higher education, especially in English education, is crucial and needed by
the community to actively communicate with English, both written and oral, in official
communication as well as communicating with others regionally and internationally. Iriance
(2018) emphasizes that in general, there are three big reasons why English is essential to be
mastered by the community in the competition of the AFTA, as stated in the Asean Secretariat
(2015). First, knowledges are gained through English, because it is the most used of academic
language. Students can easily recognize and advance new information through understanding
English words. Second, English helps get a decent job. The requirements of communicatively
competence in English is mandated by many national and international companies. Third,
English helps someone promoting local goods on the worldwide section.

Nevertheless, with the decision of policies on local language preservation mentioned
before, new issues are emerging in the language policy, especially EFL. New age foreign
language education practitioners began to be fretted because the effort to preserve local
languages have an impact on enforcing English as local content in elementary schools. Because
the development of local language skill is focused, many schools choose to use the local
language as the local content and English is omitted from the curriculum. It has also begun to
draw protests from parents who feel that English language skills today are fundamental. That

phenomenon of language position in Indonesia today can be seen in the following figure 2.
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Figure 2. Language Position in Multilingual Indonesia

B. Implementation of Language in Education Policy
After describing the historical development of language policy in Indonesia from phase
to phase as well as the position of regional or vernacular languages, the national language, and
foreign languages, it will be beneficial if we can see the implementation of language education
in Indonesia from phase to phase. The following charts will show a summary of the time

allocation given for each language learned in Indonesia.
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Chart 1. Time Allocation for each Language in Elementary School Level

From chart one above, it can be seen that National Language teaching becomes a

priority at the elementary level. At the beginning of independence, it is conducted to build
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nationalism of Indonesian people through national language. It is supported by Khair (2018),
who mentioned that teaching Indonesian in elementary schools has a strategic value; one of
them is fostering a sense of belonging, love, and pride in Indonesia. As mentioned by
Sudaryanto (2017), language development is an effort to improve the quality of language use,
including improving attitudes, knowledge, and language skills that are carried out, for example,
through education and correctional channels. Through these two efforts, the position of
Indonesian as the official language of the country will become stronger.

In curriculum 1968, the decreasing amount of allocation for Indonesian happened in
line with the increasing of vernacular language’s time allocation. In that period, Indonesia had
passed PKI regime, which caused chaos in the educational sector. Many schools were stopped
to operate, and the new order regime needs to rebuild the educational system. Djojonegoro
(1995) stated that the government held the purification of the spirit of Pancasila by (1)
strengthening mental, moral, character, and religion; (2) enhancing intelligence and skills; and
(3) fostering a healthy and robust physique. During this period, subjects such as mathematics
and natural sciences, as well as moral and religious education, received a higher portion than
Indonesian.

It can also be seen the decreasing amount of time allocation of Indonesia in the
curriculum 2004 and 2006. It happened because, in grade 1-3, Indonesia was taught in
integration with other subject matters, like mathematics, social, sciences, and it is known as
thematic. Fortunately, in the latest curriculum, 2013, Indonesian gets more allocation to be
taught explicitly. It is not a thematic part anymore, and students learn Indonesian more
intensively.

The most crucial point to focus from chat 1 is the allocation for vernacular language. It
was dropped from 27 hours to 0 hours. Even starting from 1994, the vernacular language is not
considered to be taught formally at the elementary level. Although Rosita & Aprilia (2006)
mentioned that according to the primary education curriculum, one of the teaching programs
includes local content in which local language is one of the compulsory local content, but in
reality, not all schools will implement it. Furthermore, it was explained that the local content
serves to develop the ability of students deemed necessary by the region concerned under
environmental conditions and the characteristics of the educational unit concerned by not
reducing the curriculum that applies nationally (Article 14 paragraph 3 PP No. 28 of 1990). If
the region views regional art subjects more as an element of regional characteristics, then

regional languages will be ruled out more.
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Chart 2. Time Allocation for each Language in Junior High School Level

Quite different phenomena happened at the junior high school level. Indonesian is still
in the top position of language priority to be taught. The time allocation for Indonesian is
entirely consistent from one curriculum to the other curriculum. The same phenomena also
happened in English as a foreign language in Indonesia. Formally, English is taught started
from junior high school, and it becomes the basis to build students' knowledge and skills in a
foreign language. Santoso (2014) mentioned that English is the academic language used
worldwide and in order to seek academic information of science and technology, the mastery
of English is a must. It also vital in spreading knowledge that is developed in Indonesia
(Santoso, 2014). Besides, modern society develops into a global society, and the mastery of
foreign languages will become an entrance for the Indonesian people to interact in a global
society (Santosa, 2014). Realizing this, the Indonesian government always places English

lessons as a priority after Indonesian.
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Chart 3. Time Allocation for each Language in Senior High School Level

Interesting phenomena can be seen in chart 3, the summary of time allocation in Senior
High School. English seems to be a priority compared to Indonesian. The same number of time
allocation, or even more, often occurs from curriculum to curriculum. English is considered
more vital to support high school graduates preparing for higher education. It can be interpreted
that English as one of the bridges to the success of students’ academic field at the level of
higher education and to support a career in the work field (Sinaga, 2010 in Megawati, 2016).

The policy that seems to be reviewed is the determination of the time allocation of
English in the 2013 curriculum. In compulsory subject groups, English is only studied two
hours per week in each grade. The allocation of compulsory English subjects is only two hours
face-to-face per week on the assumption that high school students study English to access
another knowledge. However, some students only get English when entering junior high
school. Only by studying it for three years, junior high school graduates are not equipped
enough to use it as a means of accessing knowledge in high school. Not to mention, the need
for high school graduates is to continue their studies to college or even compete to find work
during globalization.

Considering the implementation of language education by looking at the time allocation
of each language in curriculum, suggestions on the proportion of time allocation should be
given. In elementary school, to build a strong foundation of national language in Indonesia,

Indonesian should be given priority to be taught. English and Vernacular language also need
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to be considered as the local content starting from the first grade. In Junior high school, since
the students have gotten basic in Indonesian, the time allocation can be decreased in line with
the increasing amount of time to foreign language. Without neglecting the position of
vernacular language, it also needs to be taught as local content for a minimum of 2 hours in
each grade. The detail will be presented in the following chat. In preparing the senior high
school students to acquire more knowledge in higher education, or even prepare them to get
jobs, prioritizing English will be beneficial. With the same amount of time in Indonesian and
vernacular language, the English competence of students can be more improved during senior

high school. The following chat shows the suggestion for time allocation for each language.
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Chart 4. Suggestion for Time Allocation for each Language

Besides the reconstruction of the language curriculum suggested previously, it is also
crucial to reconsider the language policy as the basis for language education in Indonesia. Since
language policy impacts many features of language (Johnson, 2013), this situation requires
serious attention from all levels of language policymakers to be able to reconstruct the policies
carefully. Even though language policy is a model of layer (Hornberger and Johnson, 2007),
which is designed by authority (Shohamy, 2006), but since it includes school as the micro-level
of the user (Spolsky, 2016), it is central to conduct evaluation on the implementation of

previous policy in the latest layer, school. Inline, Schiffman (2006) suggested to construct a
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language policy with full of consideration, politically and ideologically, since it is not only
about official regulation and ‘top-down’ decision-making about language, but also about
language in a particular context of situation and culture, including language education
(Schiffman, 2006). As Throop (2007) said that teachers are not the passive recipient of
language policy, and Wang (2008) mentioned as the most important players in executing
policy, considering the evaluation from teachers can be the basis for (re)creating a language
policy. Méllering, Benholz, & Mavruk even proposed a bottom-up solution to involve the
language communities, local schools/teachers, local politicians, the local university, and
different funding bodies to set up a new language policy on target. The following figure will

show how it can be modeled.

Language
Communities

Parlement

Language Policy
(Previous)

Law
Specialists

Schools/
Teachers

Universities

Figure 3. Model for Recreating Language Policy

Conclusion

After describing the historical development of language policy and language education
of Indonesia as a multilingual country, there are changes in the use of three languages in
Indonesia, local, official, and foreign language. Indonesian is currently in a lower position than
English. Most people think if we want to look cool, they have to use English in a conversation.
However, if we are not proficient in English, it is okay to mix Indonesian sentences with other
words or sentences in English. It happens especially among young people. Even worse, the
position of regional languages can be said to be the lowest. People consider the local language

to be "tacky" and not very interesting to use in everyday conversation. However, in reality,
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foreign languages are fundamental and in nowadays era, it is not impossible to learn outside
school. Many people take the initiative way to learn foreign languages independently. Thus,
there must be severe and ongoing steps to be able to implement the language policy correctly.

To overcome those problems, recreating the language policy is a vital decision to be
considered. The reconstruction cannot be on the political aspect as what has been done so far,

and ideological consideration is also needed.

Pedagogical Implication

Reflection on the previous policy implementation will help in formulating the most
appropriate regulation for language. Top-down style can be combined with a bottom-up style
that involves the language communities, local schools/teachers, local politicians, local
university, and different funding bodies to set up a new language policy on target. By having
appropriate language policy, the existance of local, official, and foreign language can be

maintained well and the language education practice for those three languages can be set better.
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Abstract

This study investigates the representation of gender in the commercial MBC
advertisements, particularly "personal hygiene and body care products" displayed at MBC and
the associative meanings that such advertisements convey to the audience. It concentrates on
the analysis of the linguistic features employed by the copywriters to influence the targeted
gender. This study adopts Leech’s (1981) associative meaning model as a theoretical
framework. The corpus of this study consisted of 12 advertisements (6 ads for each gender);
such advertisements were collected over an extended period of time from 2013 till 2018 so as
to entail any change in gender theme focus/ associations, promotion of sexisum and ethical
transgression. Then, a linguistic analysis of these advertisements as well as the associative

meanings they foster in gender image in the context was carried out. The findings of the study
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reveal that the copywriters employed various strategies that, apart from chief profit-gain,
represent universal stereotypical gender identity which promotes the social construction of
gendered based images in the repeated video ads. It was also revealed that these ads do not
promote gender sexism, obscene connotations, or opposite gender relationship. However, they
are associatively in line with the conventional body, conceptual and emotional image of each

gender contextualizing the social Arabic limitations and ethical laws.

Keywords: Advertisement, associative meaning, gender, Arabic context.

Introduction

Advertising is an act of communication where readers are driven into a certain reaction
mainly to the profit of the advertisers. An advertisement aims at influencing the consumer to
induce him/her to buy a product, request a service or accept an idea. This depends on the
psychological knowledge of the consumer. The means of advertising include brochures
distributed to consumers, magazines that devote complete pages of advertisements, billboards
displayed in the streets, besides visual ads of radio, television, and cinema.

To persuade the most significant number of consumers, an advertiser usually takes into
consideration the audience the ad is targeting, the gender and other social variables. When
attempting to persuade a woman to buy a product, the advertisement uses soft and feminine
language, as opposed to the language used to persuade a man, as the latter is more coarsely and
enacts masculinity. Besides, the goal of each company is basically to reach its users and make
its services and products easily accessible to them, trying in various ways to draw their
attention. Therefore, such companies usually tend to use a vernacular language in their
advertisements instead of the standard language. Interestingly, it is noticed that most of the
advertisements that are interested in beauty and personal care in the Arab world use the
Lebanese dialect due to the nature of the Republic of Lebanon itself, which is known as the
center of beauty and care in the Middle East.

Literature reveals that the linguistics of advertising has been studied and investigated
by many researchers. Spitzer (1962) carried out a stylistic analysis of advertising; Henry (1963)
investigated their truth conditional semantics; Vestergaard and Schroder (1985) conducted a
sociolinguistic account of advertising and Leech (1966, 1992) proposed a descriptive linguistic
and semiotic analysis of advertisements. It is also crucial to indicate that Leech (1992)
identified four functions for successful advertising ,namely, attention value, readability,

memorability and selling power. It is perhaps crucial to shed some light on these functions:
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iii)

Attention value: advertisements need to attract and draw attention; to achieve this,
copywriters often break the conventions of language by using the wrong spelling,
rhymes, neologisms, puns, grammatical solecism, and semantic deviations.
Readability: Once the advertisement is successful in attracting attention, it must
then achieve that purpose. Therefore, it is usually noticed that the style of the
advertisement is mostly colloquial. Leech (1992) described this practice as "public
colloquialism.”

Memorability: After attracting attention and maintaining this attention, the message
of the advertisement must be remembered by the audience, and to improve this
function, copywriters often use the repetitive linguistic devices such as alliteration,
metrical rhythm, rhyme, grammatical parallelism, lexical repetition, as well as
semantic and syntactic repetition. Therefore, the continuous repetition of product
names and brands provides remembering the product.

Selling Power: Advertisers now want to sell their products and consequently the
correct way to accomplish such function is to urge consumers to buy some products.
Therefore, the advertisement resort to all sorts of linguistic and non-linguistic
techniques to do so and the aim is to provide a positive image of their products. In
this case, the positive adjectives play a significant role in the language of the

advertisement (Leech, p.123).

To conclude, it is vitally significant to indicate that this study examines the gender

differences in MBC TV advertisements, especially the personal care ads. It is initially intended

to find out the linguistic differences employed in ads which are directed at men and women.

Then, it provides a linguistic analysis of the advertisements employing the Leech's theory of

associative meaning (1981). Such a kind of study might reveal insights on how men and women

are depicted via media and how the language is used to attract the consumers’ attention to

products. It is hoped that the findings of this study would be informative in revealing the ads

prospect in the Arabic context over the past seven years and would be, thus, useful for the

interested researchers and advertisers.

Objectives of the Study

The main objectives behind conducting this study are as follows:

1.

To highlight gender differences as depicted in Arabian MBC Video advertisements.

2. To analyze the features of gender differences existing in the language of

advertisements.
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Questions of the Study
The study aims to answer the following questions:
1. How are gender differences linguistically depicted in Arabic MBC video
advertisements?
2. To what extent is there any difference in the language of video advertisements

addressing men and women?

Limitations of the Study

The study investigates the linguistic features of twelve video advertisements
(personal care advertisements) addressing Male and Female consumers displayed on
MBC channel in the Arab world including the local Saudi community, adopting the
theory of Leech (1981) concerning associative meanings. Non-verbal signs, colors, and

images are beyond the scope of the present study.

Theoretical Framework

This study adopts Leech’s (1981) model as a theoretical framework where meaning is
mainly divided into different types, namely, associative meaning (connotative meaning),
stylistic social meaning, affective emotive meaning, collocative meaning, and reflected
meaning. This semantic theory provides a conceptual framework to analyze the selected TV
advertisements. This model is particularly selected as it provides a framework for data analysis.
Here is the typology of meaning based on this model:
TABLE 1. Types of Meaning Based on Leech’s Associative Meaning Theory (1981,
P.23)

2.CONNOTATIVE MEANING  |what is communicated by virtue of what

language refers to .

3. SOCIAL MEANING what is communicated of the social
ta circumstances of language use.
% 4. AFFECTIVE MEANING What is communicated of the feelings and
g = attitudes of the speaker / writer
5 5. REFLECTED MEANING What is communicated through association
==
g with another sense of the same expression.
o]
a
< 6. COLLOCATIVE MEANING |What is communicated through association

with words, which tend to occur in the

environment of another word.
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Literature Review

The study aims to investigate and explain the gender representation in television video
advertisements qualitatively, and to examine the linguistic differences among these
advertisements, using an associative parameters of Leech (1981). There are many studies which
have been conducted in the domain of gender representation in an advertisement. For instance,
Yang (2010) investigated the nouns and adjectives that are directed individually for male and
female in order to prove gender differences in advertisements. His study focused on whether
gender differences correspond to what is expected of men and women in society. He studied
18 advertisements (9 advertisements for men, and 9 advertisements for women) which were
collected from 6 magazines; 3 of them are male magazines, and the others are female ones. In
these sample advertisements, Yang found 137 adjectives and 173 nouns which were distributed
as follows: 85 adjectives and 94 nouns were used in female magazines while 52 adjectives and
79 nouns were employed in male magazines. The findings of his study revealed that the number
of nouns and adjectives in female advertisements is very close whereas in male advertisements,
nouns were much preferred to adjectives. He concluded that advertisements in magazines
convey information about gender differences through their language and that the aim of the
advertisers is to cater to the separate interests and desires of men and women.

Furthermore, Samariana and Poliakova (2018) presented and used gender stereotypes
as a tool to convey information on the subject of the advertisement and the social reality. The
importance of their paper was to identify the ways of linguistic and stylistic representations of
gender stereotypes used in modern advertisements, and the material included 430
advertisements taken from several magazines published in the United Kingdom, Canada, and
the United States over the past ten years. They concluded that “since the advertising text is a
collection of lexical units in which a particular gender stereotype is encoded and which is aimed
at a particular gender stereotype, then, it is a means of reinforcing and adopting existing gender
stereotypes” (p.58).

Shaikh, Bughio, and Kadri (2015) also examined the social values and ideologies that
are produced in advertisements, and based their analysis on Pakistan’s TV channels and
focused on how male and female were represented separately in advertisements. The
collaborators mentioned in the study how the linguistic features of the advertisements reinforce
gender differences and inequality. Through these ads, women were represented as an empty
form (body without a mind), and according to their data analysis, they argued that the essential
message of the ads is to refer to the ideal appearance of women and also to emphasize that

unlike men, women’s duty is only their housework.
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Johannessen, et al. (2010) examined and analyzed the language of eco-advertising. The
aim of their study was to understand how advertisers use the innovative language to promote
eco-friendly products, services, and companies. They investigated the language of advertising
in three countries Portugal, Latvia, and Norway, and they uncovered some exciting ideas. They
contended that advertising is a powerful medium and the choice of words helps to assist this
power. They also concluded that the powerful and short slogans which are chosen carefully are
more persuasive than pictures. They recommended that advertisers should use romance, humor,
shock and scare tactics to express their audience emotions in that the audience are affected by
the advertisement if it contains influential music or a celebrity.

Furthermore, Noor, ef al. (2015) investigated the language of TV commercials’ slogans.
Their study focused on analyzing the linguistic tools used by the advertisers to influence and
persuade the consumers; they adopted Leech’s (1981) model as a theoretical framework for
their study. They identified the associative meaning with its sub-types, namely, the connotative
meaning, thematic meaning, affective emotive meaning, collective meaning, stylistic social
meaning and reflected meaning. They applauded that this model is a useful tool for the analysis
of such a kind of data.

Vasiloaia (2009) also discussed the linguistic features of the advertisement. She focused
on the prototypical features of the ads rather than peripheral variation; she also investigated the
four primary functions of the successful advertisements identified by Leech (1981), namely,
the attention value, readability, memorability, and selling power. She maintained that the
language of the advertisement is capable of taking any shape and form in order to deliver its
message. Besides, this study concluded that the advertiser should use a direct and
straightforward language to address the audience.

Finally, Lapsanska (2006) described the theoretical and the practical aspects of
advertisements. The theoretical part was concerned with the linguistic features especially the
lexical, phonological, morphological, syntactical, and semantical aspect while the practical part
was concerned with analyzing the advertising slogans based on the phenomena described in
the first aspect.

In the Arabic context, linguistic studies which investigated the representation of gender
in advertisements are rare . Nassif and Gunter (2008) conducted a content analysis of TV
adverts from two channels, one in Arabic Arabia and the other in the United Kingdom. The
findings of their study revealed that men and women were equally visually represented as lead
characters in advertisements in the two countries. However, male voice-overs dominated in

Arabic advertisements more than in British advertisements. Besides, they found that women
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appeared more often in domestic roles and settings and less often in occupational or leisure
roles and settings, and were much more likely than men to promote body care and household
cleaning products.

Although some studies investigated many aspects of advertisements, this study is
mainly concerned with investigating the representation of gender in advertisements in the
Arabic context. It provides an in-depth analysis of how men and women are linguistically
depicted in ads and how the associative language is used to attract the attention of both men

and women in Arabic Arabia.

Methodology
This section explains the methodology of the study including the design of

the study, data selection and the method of analysis.

The Study Design

The study adopts the qualitative approach for collecting and analyzing the data of the
study. The qualitative paradigm is selected for this study as it is more relevant and suitable for
this kind of studies. This approach allows the researcher to be the main measurement device
(Miles and Huberman,1994). It is more appropriate for analyzing the advertisements

concerning the gender representation in the Arabic context.

Qualitative Content Analysis

The present study makes use of qualitative content analysis because it is a flexible
method to analyze the data of the study in light of the theoretical model. Krippendrof (2004)
views this technique as “making replicable and valid inferences for texts (or other meaningful
matters) to the context of their use. It provides new insights, increases a researcher
understanding of particular phenomena, or informs practical actions” (p.18). Besides, it is a
flexible method commonly employed for the analysis of textual data (Hsieh & Shannon, 2005).
In this regard, Andren (1981) claims that qualitative content analysis is a technique employed
in analyzing the textual data, describing a group of analytic methods ranging from intuitive,

interpretive, impressionistic analyses to strict and systematic analyses of texts.

Data Collection and Analysis
The data of the study are collected via YouTube. Twelve TV advertisements (6 ads

addressing each gender) are collected over an extended period of time from 2013 till 2018.
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Each of the ads directed to men and women is divided into five semantic fields, hair shampoo
ads, body lotion ads, razor blades ads, deodorant ads, and cream ads. The data are qualitatively
analyzed based on Leech’s (1981) associative types of meaning.

The choice of data is limited to the personal care products ads and the classification of
ads into a semantic field is in line with their semantic contents target addressing either male or
female. Beside each advertisement, there was this symbol (*) and a number to refer to the
advertisements links in the appendix. The video ads were presented in two versions, namely,
Arabic and English. Each semantic field was subdivided into further classification entailing
different products "all fall under personal care products". Men semantic field compromised 6
ads, which are equal to women’s ads. The corpus of the study is presented in Appendix A in a

table form, and in videos from the source YouTube in Appendix Al.

Analysis of Data

The language of the advertisement relies on associative meanings to attract the
consumers’ attention. As mentioned above, the collected data are analyzed using Leech’s
associative meaning (1981) which provides a conceptual framework for the analysis of the data
of the study. The associative meaning compromise variation of a set of five patterns of language
use, which depend on some mental connections to stereyotyping of men and women. These
links are based on conceptual communication of the real world experience rather than the

linguistic context (Mwihaki, 2004).

Male Advertisements
This section presents the analysis of the male advertisements. Please
consider the following example in Table 2:

TABLE 2. Analysis of advertisement 1

https://voutu.be/usSrT7ju9 eU

A goalkeeper shoulders carry more than a name; as the last line of defense they can carry
an entire team. They carry praise from some and criticism from others. Sometimes
shoulders carry a bag of footballs, but when they are at the top of their game they can

carry glory. Shoulders are made to carry a lot, one thing they will not carry is dandruff.

The advertisement shown in table 1 above has associative meaning of connotative

nature reflecting a combination of stylistic and social meaning. The connotative meaning
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appears in the highlighted phrases. These phrases refer to the meaning associated with the word
shoulder. Verbs such as “carry and receive “ are connected to the subject “shoulder”, but
shoulder cannot receive appreciation, carry glory, or carry a name, so the copywriter used these
verbs as a reference that the shoulder or goalkeeper in general can withstand and face all the
difficulties, except for the existence of dandruff on the shoulder.

The reflected meaning arises here in the word "shoulders" because it carries two
meanings; the first meaning is the goalkeeper's shoulders while the second meaning is an
indication of the name of the company itself. In this way, the copywriter was able to draw the
audience’s attention from the beginning of the advertisement.

The stylistic social meaning can be noticed here; firstly, the writer used the Lebanese
dialect. This is probably to attract the consumers’ attention since Lebanon is known as the
center of beauty and personal care in the Middle East. Secondly, the word " goalkeepers "shows
that the advertisement is directed to men and to men’s most favorite sport. Besides, football is

usually one of the male’s interests, not female.

TABLE 3. Analysis of advertisement 2

https://youtu.be/uo9yHW?2 d-o

Every time you sweat your scalp becomes greasy leading to dandruff. Clear is specially
engineered for men with refreshing mento, it beats grease and dandruff for fresh hair that

stays dandruff free. Unbeatable performance for the unbeatable man. Clear.

The associative type of meaning is reflected logically and in the form of a process, and
state of the fact for an urgent necessity of men, meaning dandruff. Associative meaning can be
observed in the word “ beat you off” which translated by the copywriter as “beats”. As dandruff
must be got rid of, defeated and beaten, and is represented as enemy of man. This word has
several meanings in different contexts. For example:

1- Jack beat his brother

2- Normal heart rate ranges from 50-90 beats per minute

3- We can beat poverty and starvation
The lexical item “beat” in these sentences has different senses. In the first sentence, it means
to hit and hurt someone; its meaning in the second sentence is “the heartbeats” or “the pulses”
and in the third sentence, it means “to defeat or get the better out of something”. The third

meaning is related to the ad because the lexical item “beat” is used as a feature of the shampoo
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that removes dandruff and grease. Besides, the copywriter uses this phrase “Unbeatable
performance for the unbeatable man “at the end of the ad in order to refer to the shampoo end

result and state of fact.

TABLE 4. Analysis of advertisement 3
https://youtu.be/xOPy46rJQ6k

Any body wash can clean your skin. New Dove Men Plus Care is different since it is
specially designed for men. Its micro moisture formula protect skin from dryness. Thus

it is better than the regular men’s body washes. Dove Men Plus Care.

The associative meaning which appears in this ad is that of stylistic social
meaning. The use of the phrase “protect skin from dryness “instead of using the phrase
"moisturizing your skin "which has the same meaning. It shows that the ad is directed
to males because if the copywriter uses the lexical item “moisturizing,” which is often

addressed to women, the ad will be less influential to male consumers.

TABLE 5. Analysis of advertisement 4
https://youtu.be/vyICawdHseJO

Can a deodorant really give you success and fame? all this resulted of a deodorant? of
course not. Fresh Power gives you a maximum protection and care to feel fresh all day,

everything else get it yourself. Nivea men starts with you.

This advertisement has a connotative and stylistic social meaning. The
connotative meaning emerges at the end of the ad “everything else, get it yourself”.
Here, the implied meaning is to say that only man himself can achieve fame and success
and nothing else can bring these for him. The ads use an exclamatory interrogative
construction to exclude common deodorant products ads that associate success and fame
to a specific brand. The indirect attach of other brand slogan is presented in counter
juxtaposition with the brand Fresh Power. This secures maximum protection and
freshness. What men are interested in and not the unrealistic slogan of success are fame
and lights.

The stylistic social meaning appears in the use of the Lebanese dialect as well

as the usage of such nouns “fame and success” to target those men who are interested
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in success and fame. The affective emotive meaning can be seen at the beginning of the
ad when the copywriter uses the negation for a purpose. Here, the copywriter used the

negation, and is aware of its specific emotional meaning with its emotive meanings.

TABLE 6. Analysis of advertisement 5
https://youtu.be/HelsdtFJADI

When it comes to what men wan,t we went back to basics. Men like convenience, so we
created a tool you can take anywhere. Men pay attention to detail, so we added a screw
top lid and side grips. Men like masculine colors, so we made it dark blue and silver. Men
prefer it fast-absorbing, so we made it without any grease. Men this is your cream. Nivea

Men, the official sponsor of Real Madrid.

The associative meaning and level of language formality cooperate in most of
the ads to create a close interpersonal connection between the copywriters and
consumers. Stereotyping of the basic necessities of men are narrated, defined in a row
and crowned at the end with the official sponsor, i.e. the celebrated football club for
the most part of the royal Spanish professional Spanish team. The ads build up
projective thematic details and order items to 'what man needs and likes most',
especially with regard to shape, sides masculine colors and finally the non-greasy
texture all men like, as opposed to women who do not mind greasy moisturizing cream
and look for it mostly. First, when the writer uses the Lebanese dialect to attract the
most significant number of consumers. Second, this ad is directed mainly for men, and
the copywriter has brought the men’s attention by describing what men like such as"
convenience", "attention to details", and more importantly, his interest in" masculine
colors ". In this way, the copywriter was able to attract the male audience to buy the

product by attending to their basic necessities.

TABLE 7. Analysis of advertisement 6

https://voutu.be/QYzodzldEHc

Maybe they get passed down from father to son, or maybe they are embedded into a
man’s DNA. But there are some things that guys just believe like the smallest details can
make the biggest difference. There are no shortcuts to anywhere worth going. It is about

the journey not the destination and that no matter how you like to look well, here, you
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should look like you care. It happens that we share those beliefs. In fact, they are reason we
have gotten out of bed every morning for over one hundred years. Precision defines
everything we do. It shows our care to the degree of the obsession over things as nanometers
and coefficients of friction. They made us developed a range of tools for a whole range of
looks. See, if our products reflect what is important for men, so he then is capable of

achieving all what he desires. Gillette the best a man can get.

The associative meanings of the overall expressions employed in this ads are
masculine domains associated with the final referent, i.e. Gillette. All the images
presented involve features typically ascribed connotatively to the referent. Heredity is
a fact; yet acquiring little practices is what counts, whether by adaptation or practice
and shaving is a man destiny. The ads are artistically intertextual images and patterns
of thoughts from science "heredity", poetry" it is the journey, not the destination that
counts" referential associative meanings which create connotative meaning enacted this
advertisement. In fact, this ad maps life's road to the process of shaving and draws on
compound associations of shaving as taking care of minute things and small details.
This what motivates the manufacturer of Gillette for over 100 years.

It can be seen from the first sentence “Maybe they get passed down from father
to son, or maybe they are embedded into a man’s DNA ."The implied meaning of this
sentence is that shaving is like a process inherited from one generation to another or it
is embedded into their genes. By using the lexical item journey, shaving is described as
a journey which never ends up, accompanying a man throughout his life. The use of
Nanometers and coeffiency of fraction reflects specific men register and scientific
register that promote the associations of accuracy and precision linked to the process of
shaving. Male gender associations of heredity, shaving as a journey, daily routine, men
presentable image, nanometers and coefficients of friction extend the ad and builds up

a series of male features physical and concrete.

Female Advertisements
This section presents the analysis of the Female advertisements:

TABLE 8. Analysis of advertisement 7

https://voutu.be/IcoyMB bQh8
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Sayidaty Magazine chose the best shampoo for soft hair, silky and worthy to be on its cover.
And you will be surprised when you know it is Head & Shoulders Vitality and Silky which
has six times more moisturizing elements. It nourishes your scalp and makes your hair soft,

silky and hundred percent without dandruff. Head & Shoulders Vitality and Silky.

The associative meaning which is enacting in this ad is advocated by Sayidaty "My
Lady" magazine. The copywriter used the introduction of a renowned Sayidaty "My Lady"
magazine with all the positive, feminine associations of the magazine and its denotative entity
that it represents. Sayidaty, the magazine of Arab women, raises issues and advice for women
and society in various fields especially beauty and cosmetics. The use of the lexical items like
"silky, soft and vitality "is due to the fact that they are female attributes employed denotatively
to describe women's hair preferences and the features they like to sense. these attributes also
provide positive features the ladies are aspiring for. Hyperbole is tolerated in women ads in

describing the product as maintaining moisture 6 times more, guaranteeing dandruft-free scull.

TABLE 9. Analysis of advertisement 8
- https://youtu.be/zGSIYmIL.2X3k

New Clear with superfoods with the intense power bamboo, I do not just keep my body
healthy, I make sure my hair is strong to. New, for dandruff reached out and ten times

stronger hair, I have nothing to hide. New Clear is with enriching scalp nourishment.

Right from the start, the ad presents the name of the product. In this advertisement, the
associative meaning is the stylistic social meaning which appears when the woman said “I have
nothing to hide “, rather than saying “getting rid of or remove it”. This is always associated

with men to bring his dominant position; she used “hide” to present her defensive position.

TABLE 10. Analysis of advertisement 9
- https://youtu.be/NW8BZ2FyXX8

We invited two friends to test body wash versus milk.” Me and Lea are close friends” “We
agree very much like sisters”. Which one does moisturize better? “Dove”, “Milk”, “Dove”,
or “Milk” “Are we going to try?”. Romi tried milk while Lea tried Dove body wash. Dove

body wash contains nourishing moisture which moisturizes your skin from deep within and
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makes your skin smooth and supple. “It is getting softer and smoother too!”. New Dove

body wash moisturizes better than milk.

This ad starts with a scene which is similar to a speech event. The connotative meaning
can be noticed when one of the girls said “we agree very much like do sisters” .The purpose
of this phrase is to show that they will disagree when they asked about “which product
moisturizes better?”. The emotive meaning appears in the use of the exclamation form in “it
is getting softer and smoother too!, in order to show her admiration for the product and its deep
moisturizing. Thus, the person who uses the word recognizes its specific emotional meaning
with its additional meanings.

The use of Lebanese dialect shows the stylistic social meaning of the ad, as mentioned
before; it affects the audience to buy this specific product. Furthermore, the sentence “which
moisturizes your skin from deep within” describes what women need as women prefer deep

moisturizing cream but not fast absorbing cream.

TABLE 11. Analysis of advertisement 10
- https://youtu.be/INJgbO_pb4o

New Nivea powder touch deodorant for irresistibly soft underarms. Instantly dry with
Nivea’s unique care, forty-eight-hour protection and powdery fragrance. Feel irresistibly

soft skin with new powder touch deodorant from Nivea.

This advertisement invests on the connotative and stylistic social meaning to convey
the promotion message. The powder touch here connotes a different meaning, which is the
softness or the soft touch because powder never touches, but it has a velvet feel. The stylistic
social meaning can be seen in the use of adjectives like “soft, unique, powdery” which shows

the features and characteristics that women prefers in any product.

TABLE 12. Analysis of advertisement 11
- https://voutu.be/UFHqirRFTIg

Nivea Cream protects my skin and hers. It nourishes and softens its flair. Thus, when she
1s happy I am happy. When she Laughs my heart laugh with her. In my eyes, I hide her, and

I protect her with everything I own. Nivea Cream protect my skin and hers, nourishes it,
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makes it softer. We share the same skin so I give her the same care I grew up with. Nivea

my one and only.

This ad is directed at a particular group of the society, namely, mothers. The ad is
connecting Nivea with all the positive associations of the utterance "mother". The reflected
association of the product is presented in the extend of mother-daughter relationship that
extends to cover smiling, skin caring, and skin nourishing. Besides, the interrelation, mutuality
of happy existence is maintained by Nivea. Moreover, using the verb “nourish” shows the
mother’s position and her first job to feed and nurse her child and associatively continues to do
so with the use of Nivea. The connotative meaning appears in the last sentence “Nivea is the
most precious thing I have”; it has multiple layers of associative meanings; the first meaning
is the precious thing a mother had (i.e. her child) while the second meaning is the cream itself

as the most precious thing for a woman.

TABLE 13. Analysis of advertisement 12
https://youtu.pe/g8 Ko YSOWp00

Let every woman embrace a feeling of unsurpassed smoothness. Get to know Venus
embrace. It is the only five bladed razor surrounded by ribbon of moisture that hugs every
curve and gets virtually every hair. Experience the brilliance of five blades new Venus

embrace. Discover the secret of beauty in you.

In this advertisement, the connotative meaning shows up in the word “hugs” as it
connotes that the razor blade can reach all body curves. It is noticed that “embraces-hugs”
connotatively means the ability to reach and cover all body areas. The reflected meaning is in
the product name “Venus embrace ” as the lexical item “embrace” has several meanings in
different contexts and different domains, for example:

1- The bank must embrace a wider and deeper debt relief.
2- The priest embraced Islam.

3- The mother embraces her baby for the first time.

4- The man embraces the opportunity.

The lexical item “embrace” here has different meanings. In the first sentence, it means
“to adopt or take into consideration” while in the second sentence it, as an Islamic term, means

“converted to Islam.” In the third example, it means “hug and cuddle”. It also means “to take
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the opportunity” in the last example. The third meaning is the closest to the lexical item
“embrace” in this ad because “hug” is mentioned in the advertisement.

The stylistic social meaning appears in using the phrase “discover the secret of
your beauty” ; this phrase is addressed directly to women, because only women try to
show their beauty, as opposed to men who try to show their masculinity and their
powerful position. Furthermore, the name of the product is “Venus” which is known as

the planet of women and Mars planet of men.

TABLE 13. Types of meanings used in male and female ads

Types of meanings Male Female
Connotative meaning 43% 57%
Reflected meanings 67% 33%
Collocative meaning None None
Stylistic social meaning 40% 60%
Affective emotive meaning 0% 100%

A total number of 139 nouns and 67 adjectives were used in sample T.V.
advertisements. Of which, 86 nouns and 33 adjectives were used in male advertisements

whereas 53 nouns and 34 adjectives were used in female advertisements.

Male and Female Advertisements

The current study presents the analysis of the language of the advertisements based on
Leech’s associative meaning (1981). It presents two levels of analysis; the first level is
concerned with how gender differences are linguistically depicted in Arabic MBC video
advertisements while the other level deals with highlighting the differences in the language of
video advertisements addressing men and women.

The analysis of data reveals that the associative meaning used in male ads are minimal
and convey less social and connotative meanings, but the reflected meanings are used
extensively. Nouns are also used more than adjectives in male ads. However, the associative
meanings are commonly used in female's ads compared to those of males in that women’s ads
have more connotative and stylistic social meaning and also hold affective emotive meanings
which are common in the male ads. It is also noticed that nouns are commonly used more than

adjectives in women’s ads compared to those of males. The differences between ads of both
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genders are attributed to the fact that copyrighters consider the psychological, physical and

emotional needs of both men and women through semiotics, tone and so forth.

Conclusion

The analysis of data revealed that in the advertisements directed to females, dominance
of emotive meanings realizes women specific cognitive and emotional needs; the use of
informal and spoken Lebanese dialect indicates the impact of the surrounding beauty industry
promoters; and the frequent use of adjectives suggests the importance of the features of the
product for women. Besides, it was found that the nouns and adjectives addressing women
employ feminine and soft expressions and FEMININE ATTRIBUTES and areas of interests.
On the contrary, the study showed that in advertisements directed to males, ads addressing men
are direct, clear and practical; the low employment of associative meanings evidence that men
prefer the direct meaning; nouns are used more than adjectives because men care most about
the features of the product; the advertisement aims to impose positions of dominance through
a competitive orientation; and nouns and adjectives addressing men employ masculine
expressions and features. To conclude, it is clear that there exist gender differences in THE
ARAB context in the personal care ads. Men differ from women in the use of words and
implied meanings. Unlike women, men prefer direct meanings whereas women who use
connotative meanings. These differences in advertisements eco the differences between them
in the society. Such findings might be useful for the interested researchers, consumers and most

importantly the advertisers who wish to attract the consumers’ attention to their product.
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APPENDIX A: CORPUS OF THE STUDY

Women Ads

Men Ads

A. Hair Shampoo:

7- Head & Shoulders *7

Sayidaty Magazine chose the best shampoo for soft
hair, silky and worthy to be on its cover. And you will
be surprised when you know it is Head & Shoulders
Vitality and Silky which has six times more
moisturizing elements. It nourishes your scalp and
makes your hair soft, silky and hundred percent
without dandruff. Head & Shoulders Vitality and
Silky.

A. Hair Shampoo:

1- Head & Shoulders *1A goalkeeper
shoulders carry more than a name, as the
last line of defense they can carry an
entire team. They carry praise from some
and criticism from others. Sometimes
shoulders carry a bag of footballs, but
when they are at the top of their game
they can carry glory. Shoulders are made
to carry a lot, one thing they will not

carry is dandruff.

8- Clear *8

New Clear with superfoods with the intense power
bamboo, I do not just keep my body healthy I make
sure my hair is strong to. New, for dandruff reached
out and ten time stronger hair, I have nothing to hide.

New Clear with enriching scalp food..

2- Clear *2

Every time you sweat your scalp
becomes greasy leading to dandruff.
Clear is specially engineered for men
with refreshing mento, it beats grease and
dandruff for fresh hair that stays dandruff
free. Unbeatable performance for the

unbeatable man. Clear.

B. Body Lotion :
9- Dove *9

We invited two friends to test of body wash versus
milk.”Me and Lea are close friends” “We agree very
much like sisters”. Which moisturizes better?
“ Dove” “Milk” “Dove” “Milk” “Are we going to
try?”. Romi tries milk while Lea tries Dove body
wash. Dove body wash contains nutrium moisture
which moisturizes your skin from deep within and
makes your skin smooth and supple “It getting softer
smoother too”.

and New Dove body wash

moisturizes better than milk

B. Body Lotion:

3- Dove *3

Any body wash can clean your skin
specially designed for men. Dove men
plus care is different it is special micro
moisture formula protect skin from
dryness better than regular men’s body

washes. Dove men plus care.
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C. Deodorant:
10- Nivea *10
New Nivea powder touch deodorant for irresistibly
soft underarms. Instantly dry with Nivea’s unique
care, forty-eight hour protection and powdery
fragrance. Feel irresistibly soft skin with new powder

touch deodorant from Nivea.

C. Deodorant:

4- Nivea *4

Can a deodorant really give you success
and fame? all this from a deodorant? of
course not. Fresh power gives you
maximum protection and care to feel
fresh all day, everything else get it

yourself. Nivea men it starts with you

D. Cream:

11- Nivea *11

When she is happy [ am happy. When she Laughs my
heart laugh with her. In my eyes, I hide her, and I
protect her with everything I own. Nivea Cream
protect my skin and hers, nourishes it, makes it softer.
We share the same skin so I give her the same care I

grew up with. Nivea my one and only.

D. Creme:

5- Nivea *5

When it comes to what men want we
went back to basics. Men like
convenience so we created a tool they can
take anywhere. Men like attention to
detail so we added a screw top lid and
side grips. Men like masculine colors so
we made it dark blue and silver. Men like
it fast-absorbing so we made it without
any grease. Men this is your cream.
Nivea Men the official sponsor of Real

Madrid.

E. Razor Blades:

12- Gillete *12

Let every woman embrace a feeling of unsurpassed
smoothness. Introducing Venus embrace, it is the
only five bladed razor surrounded by ribbon of
moisture that hugs every curve and gets virtually
every hair. Experience the brilliance of five blades

new Venus embrace. Reveal the beauty in you.

E. Razor Blades:

6- Gillette *6

Maybe they get passed down from father
to son, or maybe they are embedded into
a man’s DNA. But there are some things
that guys just believe like the smallest
details can make the biggest difference.
There are no shortcuts to anywhere worth
going, see it is about the journey not the
destination and that no matter how you
like to look well, you should look like

you care. We happen to share those
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beliefs, in fact they are why we have
gotten out of bed every morning for over
one hundred years. Why we use the word
precision to define just about everything
we do, why we obsess over nanometers
and coefficients of friction, there why we
have developed a range of tools for a
whole range of looks. See if our products
reflect was most important to him and
then whatever he wants to achieve is that
much more within his grasp. Gillette the

best a man can get.

Appendix A 1

Men Ads

*1 - https://youtu.be/uSrT7ju9 _eU (Jun 13, 2016)
*2 - https://youtu.be/uo9yHW2 d-o (Feb 18, 2018)
*3 - https://youtu.be/xOPy46rJQ6k (Nov 11, 2013)
*4 - https://youtu.be/yICawdHseJQ (Jul 25, 2017)
*5 - https://youtu.be/HelsdtFJADI ( Nov 29, 2015)
*6 - https://youtu.be/QYzodzIdEHc ( Mar 10, 2017)
Women Ads

*7 - https://youtu.be/IlcoyMB_bQh8 (Jan 7, 2016)
*8 - https://youtu.be/zGSIYmL2X3k (Dec 31, 2018)
*9 - https://youtu.be/NWEBZ2FyXX8 (Sep 9, 2015)
*10 - https://youtu.be/9NJgbO_pb4o (Apr 15, 2015)
*11 - https://youtu.be/UFHqirRFTIg (Mar 14, 2016)
*12 - https://youtu.pe/g8KoYSQWp0Q May 2, 2013
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Abstract
This study aims to describe the effectiveness of integrated thematic learning model

project-based learning (PBL) in fifth grade of elementary school in Blitar city. A descriptive
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qualitative approach is performed as method by collecting data through structured and non-
structured observations techniques. Further, the data analysis techniques are performed by
arranging the results and recording records to get the description of the expected sequences of
the data. The results of the study show that the Effectiveness of PBL-Based Integrated
Thematic Learning in the fifth grade of Blitar City Elementary School amounts 88% (good
category). The details of the Central City Regional Elementary School are 77% (quite
effective); Suburban Elementary School amounts 95% (very effective category); while the
elementary school of the City Border Area amounts 92% (very effective category). Based on
the results found, elementary school teachers are expected to have the same understanding in
implementing integrated PBL-based thematic learning models as mandated in the

implementation of the 2013 Elementary School Curriculum.

Keywords: survey, model, learning, project based learning, elementary school

Introduction

The implementation of 2013 Curriculum is emphasizing on the activity-based learning
and its assessment which includes some aspects such as attitudes, knowledge, and skills. The
Ministerial Regulation of Education and Culture Number 65 of 2013 concerning the Basic and
Secondary Education Standards Process stating that “In accordance with Graduates’
Competency Standards and Content Standards, the principles of learning are used from partial
learning for integrated learning”, the statement was reaffirmed in the Minister of Education
and Culture Regulation Number 67 of 2013 concerning the Basic Framework and Structure of
the Elementary School/Elementary Religion School Curriculum, stating that “Implementation
of the 2013 Curriculum in Elementary School/Elementary Religion School” implemented
through learning with thematic-integrated approaches (Solikhah & Budiharso, 2019; Sujito,
Budiharso, Solikhah & Muttaqin, 2019).

In the school year 2013/2014, the Government implemented a new curriculum called
2013 Curriculum. Successful implementation of the Elementary School 2013 curriculum in
learning activities as expected by the government and society determined by its main
stakeholder and elementary school teachers understanding. In this case, Elementary School
teachers are expected to have comprehension, awareness, ability, creativity, patience, and
tenacity in implementing the 2013 curriculum of Elementary School. Suduc, et al. (2015) states

that the application of integrated thematic learning with scientific approach shows implications
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on learning changes at Elementary School. The change has made in the student books, teacher
books, and assessment systems.

The learning approach used in the 2013 curriculum is in accordance with the technical
guidelines for integrated learning with the scientific approach in Elementary school, namely
(1) a project-based learning model, and (2) discovery-based learning models. In relation to the
three learning models, not all three types of models are used to develop integrated thematic
learning.

Okland, et al. (2017) states that the project-based learning model is one of the learning
models used to encourage students’ ability in produce contextual work, both individually and
in groups. Integrated thematic learning using the project-based learning model can provide
learning outcomes not only in the form of knowledge (cognitive), but also skills and attitude.
It is in-line with Bell (2010) who argued that Project-Based Learning (henceforth, PBL) is
innovative learning that teaches many important strategies in facing the development era in
21st century. By implementing the basic learning model, students are encouraged through
investigation and work collaboratively to conduct research and create projects that reflect the
knowledge of them (Budiharso & Arbain, 2019; Nanni & Pusey, 2020).

Afterwards, Balan et al. (2019) describe that the characteristic of PBL is the
implementation are pursued and adjusted to the demands of the implemented curriculum (2013
Curriculum). In this case, students can learn more actively in accordance with the
characteristics of the 2013 curriculum which is commonly known as 5 M with its scientific
approach. PBL intends to bring students deeper learning by using inquiry, the teacher’s role as
a facilitator who guides students to gain experience and conduct experiments that allow
students to discover principles and construct an independent understanding (Dickinson &
Jackson, 2008; Nanni & Pusey, 2020). In this case, students can improve their activity through
observing, trial, reasoning and communicating the results of observations both hands on and
mind on. Thus, in accordance with the demands of the 2013 curriculum for integrated thematic
learning using PBL in Elementary Schools as mandated in Government Regulation of
Education and Culture Number 22 of 2016, integrated thematic learning based on PBL can be
implemented in Elementary School (Hasyim, 2019; Syukri & Humaera, 2019).

The connection with the use of Klein’s project-based learning model explains that
project-based learning is a learning strategy that empowers students to gain new knowledge
and comprehension based on their experiences through the various presentations (Widyantini,
2014). The characteristics of project-based learning are that students investigate important

ideas and raise questions, students find comprehension in the process of investigating,
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according to their needs and interests, produced the products and thought creatively, critically,
and they have skills in investigating, concluding material, and connecting with the real world
(Garcia, 2016; Kettanun, 2015; Tasci, 2015). Tasc1 (2015) explain further that PBL approach
has become an educational approach attached to more information on student-center education
in recent years. On the basis of this perspective, the research was carried out entitled Integrated
Thematic Learning Model using PBL in Elementary School which the location is more focus

in Blitar City.

Method

This study uses a qualitative descriptive approach and is conducted in Blitar City
Region, namely Elementary School of Sukorejo District; Elementary School of Kepanjen Kidul
District; and Elementary Schools in Sananwetan sub-district. The school location is taken from
district area including Elementary School in the City Center; Elementary School in the Middle
City; and Suburban Elementary Schools. The research subjects were Elementary School
teachers in Blitar City Region who had applied integrated thematic learning in the fifth grade
of Elementary School. The determination of the three research subjects was based on the
consideration that the representative teachers had represented the teachers who implemented
the integrated thematic learning in Elementary School.

The data used in this study is divided into two kinds of data namely survey data and
field data. Survey data is obtained while the teachers are implemented the integrated thematic
learning. Meanwhile, the field data is obtained through descriptive field note and reflective
field note. The descriptive data contains the manifestation form of the students and teachers’
interaction. Otherwise, the reflective data contains of data collection’s interpretation and
comprehension through 1) observation, 2) note process, 3) interview.

Observations are implemented in two ways, namely structured and unstructured
observations (Hopkins & Ahtaridou, 1993). Structured observation is implemented by using
analysis guidelines toward planning and implementing integrated thematic learning based on
project-based learning in the fifth grade of Elementary School. Unstructured observation is
implemented by recording each event in accordance with the focus of the study. This
unstructured observation will open up the researchers’ opportunity to record the appeared
phenomena in more detail. After the observation has been finished, the selection is done in
accordance with the formulation and the intended research objectives (Budiharso & Arbain,

2019).
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The recording of the planning and implementation of integrated thematic learning based
on project-based learning is conducted on sheet of papers which are commonly called field
notes. The recording is also carried out in well negotiations and a predetermined schedule
between researchers and research subjects. It means every data in the form of the teacher’s
ability in implementing learning are all recorded without following specific recording
guidelines. The selection of data in accordance with the focus of new research is implemented
after data collection completed.

The usage of interview techniques in this study is intended to reveal data about the

teachers’ reasons and other instruments. Data planning and implementation learning of
teachers’ abilities are obtained after the teacher conducts learning in the classroom. Similarly,
in-depth interviews are conducted to the teacher after implementing learning activities.
In preparation for the interview, the researcher learned the collected data and write down the
main points of the interview questions. When the observation is complete, the question items
are arranged and selected so that it will form a relevant interview guideline in accordance with
the expected data.

The interview guidance is composed of a number of questions which are basically
intended to obtain more in-depth information concerning the reasons or considerations of the
teacher using the instrument items as reflected in the guidelines planning and implementing
learning instruments. The question items can be developed and changed during the interview
and can be corrected after the interview is completed. During the interview, the researcher
made a brief note of the answers and responses given by the research subjects. In order to the
results of the interviews can be well described, the researcher uses a tape recorder. Furthermore,
after the interview activities finished the brief notes compiled the researcher was developed by
doing transcribing the results of data recording.

Data analysis is conducted through several steps. At first, the data are integrated with
the results and records. Furthermore, the data is compiled in a special sheet so that it is drawn
in entirely. Second, the data that has been re-organized is sorted and given certain codes based
on the determined formula. The sorted data is the classification of raw data. The analysis
performed after the last step of the data collection period is reviewing the entire analysis that
has been done during data collection. Activities implemented at that stage include additions,
development, improvements, and temporary conclusions.

Afterwards, the interview data analysis is conducted with the subject of the research at
the end of the study. In relation to this research, the steps in analyzing data are similar with

Miles & Huberman (1984) which includes (1) data reduction, (2) exposure or data presentation,
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and (3) verification or conclusion. Reduction of research is still in the form of raw data
including the process of selecting, sorting, simplifying, and categorizing data. The activity is
intended to facilitate organizing and the need to make research conclusions. On that basis, to
get the full and systematic exposure beforehand, the data is organized as a whole and

coherently.

Results

The effectiveness of integrated thematic learning using PBL can be described in two
activities. The first is preliminary activity which consisting of (a) greeting and inviting prayers,
(b) singing national song, (c) reading books for 15 minutes before the lesson started, (d)
conditioning pleasant learning atmosphere, (e) associating present learning material with
students’ experience or with previously studied material, (f) delivering the competency target
and (g) delivering the scope and assessment technique. The second is core activities, including
(a) mastery of learning activity, (b) approaches, models and educational learning methods, (c)
utilization of learning resources and learning media, (d) students’ involvement in learning
activity, (e) assessment of learning process and results, (f) language use, (g) and closing

activities.

Table 1. The Value of Project Based Learning (PjBL) Effectiveness in Fifth Grade

Students in Blitar
Number of Assessment Aspect
Number Data Code Indicator Values Percentage
Border Suburban Urban Border Suburban Urban
1 KPN 28 33 25 80% 94 % 71%
2 KI
a. PMP 19 19 17 95% 95% 85%
b. PMM 59 58 47 98% 97% 78%
c. PSM 13 13 10 87 % 87 % 67%
d. KSP 23 23 21 92 % 92 % 84%
e. PPH 9 8 8 90% 80% 80%
f. PB 14 13 11 93% 87% 73%
3 KPT 10 15 9 33% 50% 30%
Total 175 182 148
Value 92 95 77

Code Description:

KPN : preliminary activities

58



KI : core activities

PMP : mastery of learning material

PMM : approach, model, educational learning method
PSM : utilizing of learning resources and learning media
KSP : involving the students in learning

PPH : assessment of learning processes and results

PB : language use

KPT : closing activity

Based on the table above, the implementation of project-based integrated thematic
learning in border elementary schools and suburban elementary schools were well-qualified
with total value for 175 in border elementary school and 182 in suburban elementary schools.
Meanwhile, the urban elementary school was qualified in quite good assessment. This was
appropriate with the guidelines instruments for implementing project-based integrated thematic
learning. Therefore, teachers on border and suburban elementary schools owned better project-

based integrated thematic learning teaching skills than teachers in urban elementary schools.

Discussion

The suburban elementary school had been implemented all of the preliminary activities
during the learning process, while the border and urban elementary school did not implement
the whole preliminary activities. In border and urban elementary school, teachers did not
delivering the scope and assessment technique used for learning process and implementing 15
minutes of reading activity before starting the lesson. Hence, based on the table 1 above border
elementary school only implement 80% of preliminary activities during the learning process,
urban elementary school for 71% and the highest percentage is in suburban elementary school
for 94%. As Arifin (2009) stated that if the evaluation within teaching learning activity reaches
90% -100%, it can be qualified as very good.

Some research found that, in urban elementary school, teacher did not command or
implement his students to do the reading activity before the lesson start, while in fact, reading
for 15 minutes before the lesson started may provide a large impact to students’ reading habit
(Chang, et al., 2015; Elbestawi, et al., 2018). The Government Regulation on Education and
Culture number 23/2015 stated that teacher who did not command his students to do reading
activity is considered not supporting the growth of students’ reading habit (Nanni & Pusey,

2020). Moreover, teacher who did not deliver the scope and assessment technique of the lesson
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can lead to students’ confusion on what they will do during the lesson (Budiharso & Arbain,
2019).

For the core activities, border and suburban elementary schools have had higher
percentage for mastery the learning process for 95%, including the ability to (1) show mastery
of material, (2) connect material with other knowledge which integrated to science and
technology development and real life, (3) deliver material in a clear and appropriate way, and
(4) present learning combination such as, integration between lessons, integration between
attitudes or values of character, literacy, knowledge, and skills, and integration of learning
content with themes or subjects. Richmond & Striley (1996) claimed that the interactive
process with colleagues can help the process of knowledge construction (meaning-making
process). Thus, social transactions play a very important role in the formation of cognition
(Nanni & Pusey, 2020; Budiharso & Arbain, 2019).

In these three elementary school categories —border elementary school, urban
elementary school and suburban elementary school, teachers are mastering the material so well.
They are fluent in explaining and guiding students. They also connected material with other
knowledge that related to science and technology and real life. The material is also clearly
conveyed according to the hierarchy and characteristics of students, therefore integrated
learning between the contents can be carried out well, for instance, the language content in
science discussion (Budiharso & Arbain, 2019). A concept can be formed through direct
experience with objects or events in life, through visual images, and meaningful or semantic
words (Wang, et al., 2009). However, in urban elementary school, the aspects of science and
technology are less mastered by teachers so that students’ enthusiasm is decreased.

Next, the aspects of approach, model, and learning method, which consists of the ability
to (1) implement learning based on the competencies, (2) implement learning in coherently and
systematically, (3) master the class, (4) implement contextual learning, (5) present the learning
using appropriate learning approaches and models according to the PBL syntax (determining
basic questions, arranging schedules, monitoring students and project progress, testing results,
and evaluating experiences), (6) implement learning that enables to create positive habits, (7)
present activities that encourage students’ skill in communicating the results orally or written,
and (8) implement learning based on the planned time allocation. In this aspect, border
elementary school gets the highest percentage for 98%, while suburban elementary school gets
97% and 78% for urban elementary school is 78%. This is in line with Hosnan (2014) that the
steps within the aspect of approach, model and learning are related to the 2013 Curriculum.

The implementation of this approach using scientific approaches are designed to students to be
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able to construct the concepts actively, observe the laws or principles, formulate problems,
make hypothesis, collect data, analyze data, draw conclusions and communicate it. The abilities
above have been implemented in both border and suburban elementary schools (Chang et al.,
2015; Ciftci, 2015; Navarro-Pablo & Gallardo-Saborido, 2015).

In border elementary schools, learning has been conducted in coherent and systematic
way. Meanwhile in suburban elementary school, the implementation has been compatible with
the assessment aspect, but it is not running coherently and systematically for the learning
aspect. Both border and suburban elementary schools applied the communication activity either
oral or written through assignments and presentation. These schools also create positive habit
in the learning process. Hence, it can be concluded that border and suburban elementary school
has been implemented the aspect based on the PBL model. In contrast with border and suburban
elementary schools, urban elementary schools only implemented the determination of basic
question and monitoring students in working group while arranging the schedule, conducting
coherent and systematic learning activity, and evaluating students’ experience are not
implemented. Moreover, the class atmosphere during the lesson in urban elementary school is
noisy.

In the aspect of utilizing learning resources and learning media, border elementary
school and suburban elementary school have same percentage on 87% and urban elementary
school on 67%. This aspect consists of the ability to be able to (1) demonstrate communication
skills effectively and efficiently, (2) produce good messages, and (3) involve students in
utilizing media and learning resources. In border elementary school, communication skills in
utilizing media and learning resources are presented using focus media. Suburban elementary
school also uses focus media and surrounding, while in urban elementary school, focus media
is not used by teachers in learning process. Sadez-Lopez, Roman-Gonzalez, & Vazquez-Cano
(2016) claimed that urban elementary schools teachers do not use focus media, they are just
using print images of animal and human breathing instruments in a very small size placed on
the board. However, with the large number of students, the print images and picture are not
effective for them to get information during the lesson. Also students cannot participate in
utilizing the media well.

In the aspects of the students' participating in learning, border and suburban elementary
school still have the same percentage for 92%, while urban elementary school has 84%. This
aspect consists of the ability to be able to (1) foster active students’ participation through
interaction and learning resources—books, model properties, environment, (2) response positive

on students’ participation, (3) show an open attitude to the students’ response, (4) show
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conducive interpersonal relationships, and (5) foster students' fun and enthusiasm in learning.
Students’ active participation in border, suburban and urban elementary schools is developed
by teacher using media utilizing, surrounding environment, and books. Teacher also fosters joy
and enthusiasm to students by giving humors and mini games for group sharing.

In the aspect of learning process and outcome which consists of the ability to (1)
observe students’ attitudes and behaviors and (2) implement the knowledge, skills and attitudes
assessment, border elementary school gets 90% while suburban and urban elementary school
get similar percentage for 80%. The ability to observe students’ attitudes and behavior in
participating learning activities in border elementary school are conducted by giving a warning
when students behave inappropriately and pay less attention. Meanwhile in the suburban and
urban elementary school, the observation is done by the teacher going around observing each
group. Afterward for the ability to implement knowledge, skills and attitudes assessment, these
three elementary school categories are not performing well. Teachers conducted an assessment
by providing the LKPD which will be used for assessment. This indirect assessment is in line
with Syafi’ie (1994) that the assessment is conducted in two ways, namely the assessment of
process and result. Process assessment is implemented to monitor the level of students’
attention, students’ responses, and group activities, while result assessment is determining the
level of students’ acquisition.

In the aspect of language usage, border elementary school gets the highest percentage
for 93%, suburban elementary school for 87%, and urban elementary school for 73%. This
aspect consists of the ability to (1) speak clearly, well, and fluently, (2) writein a good and
correct language, and (3) convey messages in appropriate style. The use of language in border
and suburban elementary schools are shown in good, fluent, and clear language so that it can
be heard by all students, while in urban elementary school the use of standard language is still
lacking when providing explanations to students such as "... need to know children" it corrects
according to the standard language should "... need to know children". For Urban Elementary
Schools the use of teacher's oral language is not fluent when explaining there are several words
that stammer in pronunciation and still use mixed languages (Javanese and Indonesian). In
border and suburban elementary school, the teacher's writing on the board is good and clear, it
also can be seen by student in the back of class. And also, the message is delivered in a polite
and appropriate way. While in Urban Elementary School the teacher's writing cannot be
identified because the blackboard is not utilized. Blackboard is one of several facilities that can
help to deliver students' comprehending of science more quickly. As well as messages

delivered in the appropriate teacher style.
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The third aspect becomes an assessment in student learning process is closing activities.
In this aspect, the Border Elementary School receives a percentage of 33%, sub-urban
Elementary School gets 50% and 30% for Urban Elementary School. This aspect evaluate
teacher's performance as they have to be able to (1) facilitate and guide students to summarize
the subject material, (2) guide students to reflect on their learning process, (3) giving a feedback
on the learning process and it results, (4) having a follow-up activities with giving instructions
to do an assignment, remedial or doing an enrichment education), (5) deliver lesson plans for
the next meeting, and (6) praying.

At Border Elementary School, teachers have an ability to facilitate and guide students
summarizing each subject matter and reflecting the learning process and learning material.
Teacher does not give any feedback on the learning process and it results, and teacher does not
provide follow-up learning activities for the next meeting, and they also forget to pray at the
end of learning process. In suburban elementary school, teacher has seen well in guiding
students summarizing the subject, reflecting on the process and subject, providing feedback
toward the learning process and results, giving follow-up activities, delivering learning plans
for the next meeting, and praying do not yet exist. While in the Urban Elementary School,
teacher guides students to summarize the subject, and then reflecting on their learning process
by doing it together and praying together. But teacher in Urban Elementary School does not

conduct the activity of feedback, follow-up, and learning plans at the next meeting.

Conclusion

The results of this study generally can be concluded that the Integrated Thematic
learning model based on PBL in fifth grade of Urban Elementary School or in higher level of
elementary school. And it has been conducted effectively and efficiently. As for specifics, the
conclusions of this study include several statements.

First, teachers in three elementary schools of the Blitar City area already have to
comprehend the implementation of PBL Project-Based Integrated Thematic learning. The
teacher has already informed the learning objectives, this method can be used to develop
students’ narrative writing, assignments are given to students as the reflecting stages to achieve
learning competence, teachers can empower humor that is in harmony with the competencies,
this method are used to challenge and encourage students to ask the questions which make
students able to think critically and creatively.

Second, in conduct the reflection learning process, it can be seen that teacher able to encourage

students to express what they have learned, giving a praise toward their efforts and their hard
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work, encourage the students to express their impressions of learning process. for the
assessment, the teacher performed an appropriate competencies that needs to be achieved,
providing opportunities for the students to have their self-assessment and peer-assessment.

Third, for the language, it can be seen that teachers use standard language, the sentences
they uses are varied and not monotonous, and their conversation are fluent. Thus, with
confidence and appearance of the teacher, especially in responding questions, therefore
students response are good; tone and voice show a firm attitude, optimism and no hesitation in
appearance.

Fourth, this study found the results of the implementation of PBL-Based Integrated
Thematic Learning in the aspect of Preliminary Activities, Border Elementary School
obtained80%, suburban Elementary School obtains 94%, and Urban Elementary School
obtained 71%. The main activities for mastering aspects of learning material at Border
Elementary School and Suburban Elementary School got 95%, while Urban Elementary School
got 85%. For approaches, models, learning methods that educate in Border Elementary Schools
get 98%, suburban Elementary School get 97%, and Urban Elementary School get 78%. For
the usage of learning resources and learning media in Border Elementary Schools and Suburban
Elementary Schools obtained the same percentage of 87% and Urban Elementary Schools got
67%. On the participating of students in the learning of Border Elementary School and
suburban Elementary School obtained the same percentage of 92%, while the Urban
Elementary School got 84%.

The assessment of the process and learning result of the Border Elementary School
obtained 90% while the Suburban Elementary School and Urban Elementary School obtained
the same 80%. On the usage of the language Border Elementary School gained 93%, suburban
Elementary School gained 87%, and Urban Elementary School gained 73%. For the closing
activities aspects, Border Elementary School got 33%, suburban Elementary School got50%,
and Urban Elementary School got30%. Therefore, concluding all the aspects of activities in
three Elementary Schools, they are always having almost no consideration for closing

activities.

Suggestions

In relation of the findings in this study, there are various parties who need to be given
advice, such as lecturers of Elementary Curriculum Developer Courses, Lembaga Pelayanan
Masyakat (LPM). And for the next researchers, they need to develop the next learning style.

Indonesian elementary school education lecturers of undergraduate degree program for
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Elementary and Preschool Education (KSDP) advised being able to improve students' ability
to plan and socialize the PBL model appropriate with the competencies will be developed in
the curriculum.

For Community Service, it is expected this research can be socialized continuously
through this activity. It is meant elementary school teachers in fifth grade as class teachers have
the same comprehending in designing and implementing an integrated thematic-based learning
model based on PBL appropriate with the demands of the 2013 curriculum in elementary
schools.

Related to the results of this study, it is also necessary to do research toward models
who are interested in this substance by (1) conducting a learning model research with the same
aspects, but the population is wider, (2) conducting learning model studies with similar aspects
in other regions, (3) conducting continuation research to develop the PjBL model on broader
scale. It’s meant, this study, it is not only developed in Elementary School of Blitar City

Region, but it is also developed in Blitar District Elementary School.
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Abstract

This study aimed to investigate and explain the forms of democratic and anti-conflict
values in textbooks for elementary students in Indonesia. The study was designed with
discourse analysis and the data were obtained from two student textbooks used by the fourth
graders, which are developed based on the most recent curriculum and are currently used as
the main resources for learning in the classroom. Data analysis was performed using the Miles,

Huberman, & Saldana’s (2016) flow model that consisted of data identification, data reduction,
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data display, conclusion drawing, and verification. The findings from this study reveal that the
elementary school textbooks contain three main categories of democratic and anti-conflict
values, that include moral knowing, moral feelings, and moral doings. Diverse cultures,
languages, ethnics, and religions can be empowered as media to transmit democratic and anti-
conflict values. It can be concluded that the integration of democratic and anti-conflict values
into textbook discourse was initiated by the current socio-political situations, national
education goals, and the most recent curriculum applied in Indonesia. Values represented in
the textbook discourse are directed to the effort to cultivate democratic and anti-conflict values

as the basic capital for peaceful coexistence.

Keywords: textbook, multicultural education, character education, democracy, anti-conflict

Introduction

In a country where ethnics, cultures, languages, and religions are varied, the apprehension
of multicultural values plays a key role in cultivating tolerance and mutual understanding
among the people. Internalization of multicultural values is needed to promote democratic and
anti-conflict values. A textbook is an educational instrument that possesses a broad and
effective range to ingrain multicultural values. Through textbook discourse, democratic and
anti-conflict values can be transmitted to the students. Seman et al (2011) have found that cross-
cultural understanding, racial tolerance, and perspective of student identity are highly
correlated to national integration in Malaysia. Pherali & Garrat (2014) argue that the
reconstruction of education to prevent conflicts must overcome ethnic, linguistic, and caste-
based marginalization.

Previous studies have shown that educational documents, including textbooks, can play
two different roles. They can serve as a medium for fostering democratic and anti-conflict
values or, otherwise, perpetuating anti-democracy and conflict cultures. Merey's research
(2012) shows that political rights are included in primary school textbooks in Turkey.
Conversely, Durani & Halai (2018) in their study in Pakistan found that school curriculum texts
have the potential to preserve gender injustice and foster conflicts. Seo & Qi's (2013) study in
Japan shows a lack of diversity, difference, and equality in various educational documents. In
addition, Bujorean (2015) discovered a shift in Romanian textbook discourse from ethnocentric
to eurocentric. These findings suggest that educational texts and documents not only function
as information providers for educational purposes, but also serve as a means of transmitting

values.
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Research related to textbooks done by previous researchers can be grouped into several
main themes, including gender studies, language use, conformity to needs, content of the book,
and the use of textbooks by teachers. Agha, Syed, Mirani (2018), Adel & Enayat (2016), Clark
(2015), and Al-Qatawneh & Al Rawashdeh (2019) examined aspects of gender equality in
textbooks and found that there was gender inequality where women are generally portrayed as
people who are always responsible for domestic tasks.

Other textbook studies are directed at the substantial aspects of the book itself. Casta &
Hufana (2016), Wang (2015), and Boshrabadi, Biria & Nikbakht (2015) investigated language
use in textbooks. Mede & Yalcin (2019) examined teacher's adaptation strategies to textbooks
in the classroom. Nguyen, Tsukimi, Pei Lin (2014) reviewed topics introduced and structure
organized in textbooks. Azad (2014), Asakereh (2014), Akeef & Moosavi (2014), and
Karamouzian, Narcy-Combes, & Ahmed (2014) evaluated the suitability of textbooks with
learning needs. From various studies that have been carried out, it appears that textbook
researchers have not paid attention to the use of textbooks as a means of transmitting
democratic and anti-conflict values. In fact, in addition to describe the formal curriculum,
textbooks can be used to instill a system of meaning and ideology (Bujorean, 2015). In the
context of learning in a multicultural country, understanding democracy and anti-conflict
values should become part of a textbook.

This study aimed to investigate democratic and anti-conflict values contained in
elementary students’ textbooks in Indonesia. Language textbooks are relatively easier to embed
certain values into a learning context. Idea, Kirchheimer, & Bentrovato (2018) suggest that
school textbooks can function as instruments for teaching peace and conflicts. Analysis of
democracy and conflicts in textbooks can enrich research on democratic and conflict discourse
in general and have an impact on young people.

Language textbooks can simultaneously integrate content, skills and, values into
learning. Demir & Yurdakul (2015) identify values that can be integrated into curriculum
objectives and learning content. These values include understanding human rights and
respecting differences, conducting learning that is unbiased, and performing evaluations that
focus on reflective thinking. Kolouh-Gollnick & Chin (2013) suggest a variety of themes that
can be used as textbook learning materials, including racism, sexism, prejudice, discrimination,
oppression, powerlessness, injustice, and stereotypes. These studies are the foundation to
examine democratic and anti-conflict values in language learning textbooks in elementary

schools.
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The current study employed Lickona’s (2008) theory of character education. Thus, the
components of character that reflect democratic and anti-conflict values are divided into three,
namely moral knowledge, moral feelings, and moral doings. Moral knowledge is comprised of
insights and knowledge about democracy and anti-conflict. Moral knowledge includes moral
awareness, moral value knowledge, perspective taking, moral reasoning, decision making, and
self-knowledge. Moral feelings consist of instincts that direct individuals to take action. Moral
feelings include conscience, self-esteem, empathy, kindness, self-control, and humility. Moral
doings are the representations of knowledge and feelings that are manifested in the form of
action. Moral actions include aspects of competence, will, and habits. Through the foundation
of character education theory, this study attempted to reveal the forms of values represented by
elementary school language textbooks to help students develop an understanding of democratic
and anti-conflict values.

Ramsey and Williams (2003) suggest a number of guiding questions to assess
the content of multicultural education in textbooks. The guiding questions need to
answer: (1) whether the materials used in the textbooks allow students to succeed, (2)
whether a specific material is directed at specific groups or is intended for broad use
across groups, (3) whether the materials encourage inter-group communication, (4)
whether the materials emphasize positive values and are suitable for children to be
adapted to, (5) whether the materials overcome social, political, economic, racial class
differences, and (6) whether the materials promote a multicultural perspective as a
whole. The guiding questions were used as a reference in assessing democratic and

anti-conflict values contained in the textbooks used in this study.

Method

This study employed a qualitative approach and was oriented to describe, interpret, and
explain multicultural education in textbook discourse. Based on its characteristics, this study
was categorized into discourse analysis (Krippendorff, 2013; Gabe & Rada, 2018). The
analysis was performed by referring to the descriptive-analysis principles.

The data of this study consisted of the forms of democratic and anti-conflict value
internalization in the textbooks’ discourse. These data were collected in the form of sentences,
paragraphs, and discourse. The data were sourced from grade IV textbooks issued by the
Ministry of Education and Culture of the Republic of Indonesia. The determination of the data
source was based on the consideration that the textbooks were established through the

Regulation of the Minister of Education and Culture of the Republic of Indonesia Number
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71/2013. Thus the textbooks are the official textbooks for Indonesian elementary students and
currently used as the main reference in an attempt to support the implementation of the 2013
Curriculum. The titles of the textbooks used in this study were the Beauty of Togetherness and
Occupations.

Data collection was conducted using observation. The researchers repeatedly and
thoroughly read the selected textbooks’ discourse. The observation process continued with the
marking of sentences, paragraphs, and discourse that manifest multicultural education values
and ended with tabulating the data into a corpus table. Snowball technique was employed to
collect the data until the data were considered sufficient. Critical and reflective readings were
carried out to select the data. Data analysis was performed using the Miles, Huberman &
Saldana’s (2014) flow model consisting of identification, reduction, presentation, drawing

conclusions and verification, and final conclusions and recommendations.

Results and Discussion
Results

The discourse found in the elementary school textbooks represent diverse democratic and
anti-conflict values. Based on data analysis, values found were related to moral knowledge,
moral feelings, and moral doings or actions. The forms of the values were described in the
following sections.
Moral Knowing of Democratic and Anti-Conflict Values

Multicultural values that represent moral knowing was shown through recognition,
acceptance and appreciation. The description of these values was explained as follows.
Diversity Awareness

Diversity awareness is a perspective owned by individuals to acknowledge the existence
of others. By being open-minded, individuals or groups will realize that the existence of others
has an important meaning in life.

(1) Besides farmers and fishermen, there are still other professions that are also very
important to meet our needs, such as builders to build our homes, drivers to take
us to school or travel, teachers to teach and educate us to be smart, etc.

In datum (1), the cultivation of knowledge about diversity was demonstrated through the

diversity of citizens’ occupations. Each of these professions has a role and contributes to the
lives of others. In the datum, the textbook’s writer made students realize that every profession

was important. The writer emphasized that the main thing that must be possessed by the
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students was the recognition of every individual’s role in life. The diversity of professions as
exemplified above is needed for human life.
Reasoning to Accept Differences

Reasoning to accept differences was represented through recognition that individual and
group differences are blessings from God and occur according to God’s will. A representation
of this acceptance value was presented in datum (2).

(2) Indonesia is a country that is very diverse in culture, religion and regional
languages. As good citizens, we must respect that diversity. The difference that
exists in each region in Indonesia is a gift from God that we should be grateful
for.

In datum (2), the author built students’ multicultural awareness by inviting them to accept
their differences. The differences are not an issue, but a gift. Students acceptance of differences
was emphasized through the argument that differences were God's will. Therefore, the
differences are not at all to be contested, but should be grateful for. Providing an understanding
that differences are God's will was the author's attempt to encourage students to accept
multicultural values. This acceptance is a prerequisite value for building mutual trust.

Taking Perspectives on Social Differences

Taking perspectives on social differences was represented through discourse that
discussed individual or group differences. In the textbooks, the writers attempted to provide a
different perspective through linguistic diversity, such as shown in datum (3).

(3) Some answered yes and others answered ya. Go with goodbye or with dah ...
dah.... The language is different and the way to deliver it is also different, but the
intentions are all the same.

In datum (3), the writer would like to instill a value about the importance of respecting
language differences. Through datum (3), the students were given an understanding that
language differences are not a problem if things can be acknowledged and accepted. The use
of the “the intentions are all the same” expression indicated that the author wanted to teach the
students that human beings are essentially the same. Language or greeting differences are only
surface-level differences.

Moral Feelings of Democratic and Anti-Conflict Values

Multicultural values that represent moral feelings was shown through sincerity, modesty,

empathy, and equality. These values were described as follows.

Sincerity
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Sincerity shows one’s pure willingness to establish relationships with others. Sincerity
value was represented in an illustration of a team where individual differences could not stop
the team from achieving their goal.

(4) Do you know that team members in sports consist of different people? However,
differences do not prevent them from achieving their goals. This can be found in
baseball games.

In datum (4), it was shown that a sport team might consist of people with individual
differences. However, if individuals have the sincerity of accepting differences, they can
achieve their common goals. This value representation invited the students to sincerely accept
differences that exist because differences should not prevent a team from achieving their goals.
Instead, the members can actually support each other to achieve the goals without being
distracted by the differences.

Modesty

Modesty is the way of individuals or groups to acknowledge the existence or roles of
other individuals or other groups. Modesty can build a togetherness atmosphere among a
community with diverse social backgrounds.

(5) Indonesia consists of a variety of ethnic groups and cultures, but it remains in

the unity of the Republic of Indonesia (NKRI). This diversity is a gift from the
God Almighty, so we need to be grateful for it. We must not denigrate other
tribes and consider our own ethnic groups as the best of all.

In datum (5), the writer would like to expose the social diversity of Indonesian people.
The writer wanted to inspire and teach the students that each social group can play a different
role. To maintain unity, the value that must be possessed is modesty. Modesty can be shown
by not overestimating self-role nor the role of other parties.

Empathy

Empathy was represented by the textbook authors through fables. The value of empathy
was shown through the willingness of an animal to help another animal who experienced
trouble in his life.

(6) Winter was here at last. The diligent Ant sat comfortably in his warm house
while enjoying his abundant food, while the Grasshopper was contemplating his
sadness at home because he did not have any food at all. When the Grasshopper
was almost starving to death, the Ant came and offered him food. Since then the

Grasshopper had become as diligent as the Ant at collecting food.
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In datum (6), it was shown that difficulties experienced by one party can be resolved by
another party. The behavior exhibited by the Ant through his empathy has helped the
Grasshopper to go through his difficulties. This value representation aimed to build awareness
of the students to be willing to share with fellow citizens. The author would like to foster a
solidarity spirit among the students so that the students can take action to ease the burden on
others. Differences in social backgrounds, such as portrayed between the Grasshopper and the
Ant, were not an issue at all. The textbook author intended to teach the students that help should
be given to other people despite their social or individual differences.

Equity/Equality

Equity/equality was represented by the authors through gender discourse. This value was
shown through arguments that equalize the position of men and women.

(7)  Some people consider that men are real human beings who have a higher degree
than women. This view has encouraged a mistaken attitude towards self and
others who are of the opposite sex. There are a small number of people who
think that women are “number-two” citizens. Women are considered inferior to
men. This certainly makes women less respected, and even insulted. On the other
hand, most people have the view that men and women are equal because both
are God's creations, who have more privileges and higher position compared to
other types of creatures. Women and men are different, but God wants them to
work together and complement each other.

In datum (7), the author described two views about the position of men and women that
had been developed in society. One view assessed men and women’s equal position in society,
while the other evaluated women’s inferiority to men. The textbook author affirmed that male
and female differences did exist (such as in physical appearances), but these differences could
not represent a high or low position. Through datum (12), the textbook’s author would like to
provide an understanding that men and women has an equal position in society. The affirmation
that men and women are God's creatures was used to shape this belief.

Moral Doings of Democratic and Anti-Conflict Values

Democratic and anti-conflict values that represent moral doings were represented
through tolerance, solidarity, unity, and cooperation. The description of these values can be
found in the following sections.

The Act of Tolerance
Tolerance is one’s attitude that respects differences found in individuals. Tolerant

attitudes cause a person to ignore differences in social backgrounds, such as ethnicity, religion,
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or language. In the textbook discourse, this value was indicated by one’s tolerance of ethnic
and cultural differences.

(8) Their tribal and cultural differences do not prevent Udin, Siti, Dayu, Beni, and

Edo from being together. They share stories about thei